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District: Roseville Joint Union High School District

Principal: Rob Hasty

Revision Date: 1/13/15

The Single Plan for Student Achievement (SPSA) is a plan of actions to raise the academic performance of all students. 
California Education Code sections 41507, 41572, and 64001 and the federal Elementary and Secondary Education Act 
(ESEA) require each school to consolidate all school plans for programs funded through the ConApp and ESEA Program 
Improvement into the SPSA. 

For additional information on school programs and how you may become involved locally, please contact the following 
person:

Contact Person: Rob Hasty

Position: Principal

Phone Number: 916-782-3781 ex. 2002

Address: 1710 Cirby Way
Roseville, CA 95661

E-mail Address: rhasty@rjuhsd.us

The District Governing Board approved this revision of the SPSA on .
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School Vision and Mission

Oakmont High School’s Vision and Mission Statements
VISION: Honoring our tradition of excellence with a commitment to the future.

MISSION: At Oakmont, we are dedicated to empowering all students to be engaged participants in our OHS community, while 
fostering an environment where all students graduate college-ready with the skills needed to succeed in a global society.

School Profile

THE OAKMONT HIGH SCHOOL COMMUNITY:
Oakmont High School opened its doors in 1966 and is the second of five high schools in the Roseville Joint Union High School District 
(RJUHSD).  OHS currently serves a diverse population of over 1800 students from within the Roseville and surrounding communities. 
Oakmont’s commitment to excellence has been part of our tradition for more than forty-five years. Our Vision Statement, “Honoring 
our tradition of excellence with a commitment to the future” reflects both the importance of our history in this community and our 
recognition that the world we must prepare students for is constantly changing. Our Mission Statement emphasizes and defines the 
importance of success for our students: “At Oakmont we are dedicated to empowering all students to be engaged participants in our 
OHS community, while fostering an environment where all students graduate college-ready with the skills needed to succeed in a 
global society.  In addition, the school’s mission statement reflects the importance of and our dedication to college and career 
readiness.

Oakmont High School is located in the City of Roseville in the Sacramento Valley, surrounded by the communities of Citrus Heights, 
Rocklin, Antelope and Granite Bay. Roseville is a dynamic city with friendly people, outstanding community services, scenic beauty 
and prosperous businesses.  Roseville has established itself as a city with excellent schools, expanding job opportunities, as well as 
being a great place to raise a family.  The city of Roseville is a short drive northeast of Sacramento.  Since Roseville’s incorporation in 
1909, the city has transformed from a bustling railroad town to a thriving city with a diverse population, variety of business 
opportunities, and incredible retail and industrial economy.

Over the course of the past fifteen years the Oakmont campus has been updated with additional technology capacity, a new 
performing arts building, a modern field turf athletic stadium, and two new science classrooms. In addition to serving over 1800 
students, the school serves as a center of activity for this growing community. Oakmont High School’s Viking Expectations (part of 
our PBIS program)  encourage responsibility, integrity, respect, active engagement and an enthusiasm for learning. The goal of 
Oakmont High School is to provide experiences where ALL students will learn at high levels. We strive to have all students well 
prepared for post-secondary options.

Throughout the course of Oakmont’s long history, the student population has had several enrollment changes.  The openings of 
Woodcreek High School, Granite Bay High School, and Antelope High School have significantly impacted the Oakmont student body 
over the years.  Each of these school openings within our district were cause for great celebration as it was an indicator of the 
district and the regions continued growth.  Yet, it was also a time for reflection as the Oakmont staff needed to reassess and 
reestablish itself due to the changes in student population and demographics.

At its peak enrollment, Oakmont was servicing over 2300 students, while at our lowest enrollment, we supported the needs of as 
few as 1200 students.  These declines resulted in teacher transfers, which impacted the overall school culture temporarily, but gave 
way to new staff with exciting and varied experiences and ideas.  The changes to Oakmont’s boundary lines with the opening of 
these schools caused a shift in student demographics which required us to meet new linguistic and cultural demands.  As a school 
we have embraced these changes and have worked tirelessly to support the ever changing landscape of both students and 
community.

The best example of the need to adapt to a changing student population can be seen in Oakmont’s English Language (EL) population. 
Prior to Antelope High School’s opening, Oakmont was home to many English Learner (EL) students with Russian and Ukrainian 
backgrounds. Once Antelope High School opened, Oakmont’s Russian/Ukrainian population decreased and our Spanish-speaking EL 
population increased. Each of the communities brought different linguistic and cultural needs with them and necessitated changes 
here at Oakmont. Currently, with re-drawn attendance boundaries, Oakmont’s primary EL population will continue to be Spanish 
speaking, though it is worth noting that our overall student population will once again increase before the final, sixth, high school is 
built.
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The Oakmont staff has dedicated itself to providing a world class education for all students.  Our teachers continue to assess and 
align their curriculum to the California State Standards.  With the current shift in education across the country and throughout the 
world, our teachers are working on transitioning to the Common Core State Standards.  This change, while challenging, will continue 
to foster the desire to have all our students’ college and career ready.  Through this transition to the Common Core, we will continue 
to challenge all students to complete all UC/CSU “a-g” requirements.  We believe that this target will place our students in the best 
possible position to succeed in their post-secondary endeavors.

Oakmont has several specialized programs designed to give students the opportunity to explore their interests prior to leaving high 
school.  The Health Academy is a school-within-a-school designed to prepare students for a career in the medical field.  The Health 
Academy offers real-world experience with a rigorous education.  In addition, we offer our students the opportunity to explore 
possible career options through both ROP and CTE programs.  Our programs range from ROP Health Careers to site based CTE 
Programs of Study such as Business, Digital Media, Culinary, Design and Engineering, and our most recent addition in the Project 
Lead The Way engineering program.

In order to prepare students for a successful post-secondary experience, we offer our students both AP and IB pathways.  All 
students are encouraged to participate in advanced courses as a means for better preparing them for the rigor of college and career 
demands.  Our IB diploma and certificate programs are designed to challenge students to take an active part in their education.

Students at Oakmont are taught and learn on a 4x4 schedule.  This schedule allows students to explore their educational curiosities 
while allowing them the time needed to complete their UC/CSU “a-g” requirements.  The high level of rigor and the expectations on 
our students can be demanding which can in turn impact their academic performance. It is for this reason we have established an 
embedded intervention (Intervention Period) into the school day as well as an academic support room after school (5th Period).

In an effort to support, educate and encourage post-secondary exploration, Oakmont has a full time College and Career Technician 
available to support our students’ diverse educational needs.  The College and Career Center, located in the school library, is open 
five days a week to support student questions and curiosity.  Both local and out-of-state college and university representatives 
regularly visit the school to speak with students about various educational opportunities.  We have established military relationships 
for students interested in serving their country.

In addition to the support given to our students through the College and Career Center, we have a team of counselors who work 
with students and their families to navigate their four year plan.  The Oakmont counseling department assists our students and 
families by providing informational nights for both juniors and seniors as they prepare to embark on their college/career journeys.  
Additionally, our counselors provide students with training in Naviance.  Naviance is a web-based program that assists students and 
families in creating individualized learning plans to make better college and career decisions.

Balancing one’s responsibilities with the desire to explore and be actively engaged in extra-curricular activities is not always easy.  
Despite the challenges, we have many students involved in athletics, cheer, band, choir, drama, student government and or clubs.  
We encourage our students to participate in extra-curricular activities as they help connect our students to the school, create 
friendships, and develop character in our students.

Comprehensive Needs Assessment Components

Data Analysis
Please refer to the School and Student Performance Data section where an analysis is provided.

Surveys
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-year, and a summary of results 
from the survey(s).

See attached parent, student, and teacher/staff survey results.

Classroom Observations
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This section provides a description of types and frequency of classroom observations conducted during the school-year and a 
summary of findings.

The teacher evaluation process at OHS is effective and encourages growth and development from our teachers.  The results of the 
teacher survey indicate that an overwhelming majority of teachers feel the process is fair and supportive.

As an administrative team, we have taken time to standardize the process to be as consistent as possible.  An important part of this 
process has been the norming process we follow at the start of each school year.  We take the time each year to visit several classes 
collectively in order to evaluate what we are seeing and commenting on as a team.  This year we have been clear with those on the 
evaluation cycle that we are focused on clear learning targets, regular checks for understanding, and more student voice (less 
teacher directed).  We are clear with those being evaluated that we will still be evaluating them in line with the district evaluation 
form per the RSEA Contract.

All teachers on the evaluation cycle are required to attend a pre-evaluation meeting at the first teacher work day of the school year.  
During this meeting teachers are given all evaluation documents and are walked through a PowerPoint presentation given by the 
administrative team.  At this time the process is clearly explained and teachers set up pre-evaluation meetings as well as formal 
observation dates for the term.  Following every formal evaluation, teachers receive immediate email feedback from their evaluator.  
This feedback is followed up by a formal or informal conference to highlight strengths as well as areas for growth.  At this time, 
questions can be answered and the next evaluation date can be confirmed.

Teachers new to the district are evaluated twice a year (fall and spring semesters). Those teachers that have received permanent 
status are evaluated on an every other year cycle.  Permanent teachers in good standing who have been in the district 10 or more 
years are placed on a three year evaluation cycle.  Permanent teachers are given the opportunity to participate in a peer evaluation 
process with administrative approval.  This process allows permanent teachers the opportunity to receive feedback from fellow 
teachers within the same content area.  Teachers new to the profession are also supported through a district based BTSA program.  
The district has staffed two BTSA trainers that support all new teachers to the RJUHSD.

All department coordinators are encouraged to visit new teachers to the department in order to provide them with feedback from a 
teacher perspective.  Coordinators are given release time to visit classes as needed.  Additionally, all new teachers to OHS are 
assigned a mentor teacher and are highly encouraged to visit him/her and other teachers as an ongoing PD opportunity.

As a staff we are continuing to focus on student engagement, the establishment of clear learning objectives, the evaluation of key 
formative and summative assessments data, and the development of best teaching practices in-line with the Common Core state 
standards.

Analysis of Current Instructional Program
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The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 1965 and Essential Program 
Components (EPCs). In conjunction with the needs assessments, these categories may be used to discuss and develop critical 
findings that characterize current instructional practice for numerically significant subgroups as well as individual students who are:

• Not meeting performance goals
• Meeting performance goals
• Exceeding performance goals

Discussion of each of these statements should result in succinct and focused findings based on verifiable facts. Avoid vague or 
general descriptions. Each successive school plan should examine the status of these findings and note progress made.  Special 
consideration should be given to any practices, policies, or procedures found to be noncompliant through ongoing monitoring of 
categorical programs.

Standards, Assessment, and Accountability

1. Use of state and local assessments to modify instruction and improve student achievement (ESEA)

Oakmont High School staff and PLC members use the results from the CAHSEE, CELDT, EAP, CSTs, and SBAC assessments to 
evaluate students perfomance and make adjustemnts to curriculum and instruction.  Additionally, staff review results from both 
site and district level formative and summative assessments to adjust their curriculm and instruction to meet the needs of 
underperfoming students.  The results from assessments previously mentioned have led to the addition of ELD classes, CAHSEE 
support lessons, the implementation of EAP math and English courses, and the use or writing strategies such as ERWC, just to 
name a few.

2. Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC)

The Oakmont staff are using curriculum-embedded assessments such as the DWA, DCA, Cognitive Tutor, EDGE, ACCESS, agreed 
upon academic vocabulary, and formative and summative assessments agreed upon by department PLTs.

Staffing and Professional Development

3. Status of meeting requirements for highly qualified staff (ESEA)

OHS and the RJUHSD follow all state and federally mandated hiring practices.  100% of the current teaching staff at Oakmont is 
fully credentialed in their curricular area.  Additionally, 100% of the current certificated staff holds their CLAD or SDAIE 
certificate.  Any certificated staff working in specialty areas, such as student government, is placed on “Committee on 
Assignment” in accordance with state requirements.  Any certificated staff teaching ROP and/or CTE courses is required to hold 
the proper credential and are expected to develop programs of study in line with district practice.

All open positions are posted through EDjoin, and properly qualified candidates are interviewed.  Selected candidates are vetted 
through a comprehensive background check and cleared through the site and district personnel offices.  Once selected, 
candidates are forwarded to the school board for official authorization to hire.
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4. Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional materials training on 
SBE-adopted instructional materials) (EPC)

As already stated, all OHS certificated staff members hold Preliminary or Clear credentials in their curricular area.  As an 
organization, we have placed a high priority on on-going professional development for all staff members.  Philosophically, we 
believe that the professional growth of our teaching staff is in direct correlation with the quality of instruction we can provide 
for our students.

Each school year, we develop a professional development plan to address the specific needs of our staff in order to continue to 
provide quality instruction to our students.  Our staff meetings are designated as professional growth opportunities with 
teacher-lead trainings.  Over the past several years, staff members have been provided training opportunities in AVID, cultural 
diversity, EL, classroom management, and on teacher as facilitator strategies.  In addition to site-based training opportunities, 
the district and county Instruction and Curriculum Departments regularly offer training opportunities for all staff.  The district 
has provided training in close-reading, EL training strategies, Google platform, Blackboard, Common Core, and on cultural 
awareness. The district requires all Preliminary Credential holders to participate in the Beginning Teacher Support and 
Assessment (BTSA) program.  This requirement is fully funded by the district and provides new teachers the support and 
mentorship they need to be successful in diverse classroom settings.

In addition to site and district based training opportunities, staff are supported and encouraged to participate in trainings 
offered professionally through the state and around the country.  Both the district and OHS are focused on PLC training as a 
mechanism for improving both teaching and learning in all classrooms.  Teaching staff at OHS have been sent to DuFour PLC 
training as they have joined our staff (approximately 75% of the staff has been trained).  Additionally, OHS staff members attend 
AP and IB training each year. Staff are invited to participate in various trainings throughout the year:  Common Core, Pasco 
Scientific and Next Generation Science Standards (NGSS), Google platforms, Mattos, CTE, Stanford History Educational Group 
(SHEG), Oregon State University (OSU) Math, PBIS, EL, and cultural awareness training.

5. Alignment of staff development to content standards, assessed student performance, and professional needs (ESEA)

OHS staff members are heavily involved in a shared responsibility process to support ongoing student learning and achievement.  
OHS teachers participate in a weekly PLC process that encourages and fosters individual and team growth around state and local 
content standards. Each PLC is responsible for looking at student performance data, developing common assessments and 
common curriculum, developing formative and summative assessments as well as discussing best teaching practices.  Teachers 
are involved in these meetings each Monday with the intent of making weekly adjustments that are consistent from one class to 
the next.  In addition, teacher representatives are involved in the development and administration of district common 
assessments in each content area.

Teachers and staff are also actively involved in CILT meetings which look regularly at content standards, professional 
development, data, growing trends in education.  Additionally, teachers are asked to be a part of the Site Council and V&L 
Teams, both of which address curriculum and instruction issues. In addition, teachers and staff members are active participants 
in the WASC process during each review.  Our IB team meets monthly to assess current practices and implement new content as 
well as new classes.  Every five years the IB team and the school are asked to review the IB program and are required to submit 
an IB Program Evaluation to International Baccalaureate Americas.

Teachers are recruited to be involved in our district CCAT meetings wherein curriculum, book adoptions, assessments, and 
instructional strategies are discussed and implemented to assist with the transition to the Common Core. A new teachers’ 
orientation is held prior to the start of each school year.  Each new teacher is paired with a mentor teacher who is responsible 
for assisting the new staff member with curricular and instruction needs.  Veteran teachers have an opportunity to be a part of 
peer evaluation process which allows them the chance to give feedback and support to fellow teaching staff and to develop 
professionally as an educator.
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6. Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) (EPC)

Resources are available for hiring, nurturing and providing regular training for all staff.  With our enrollment increasing, over the 
last six years, we have hired over 60 new certificated and classified staff members. We utilize the EdJoin online system to create 
an applicant pool and implement a selective screening and interview process to ensure hiring of qualified staff based on our site 
needs. Our entire teaching staff is fully credentialed and NCLB compliant. Our new teachers are mentored through the district 
BTSA program, and new staff to Oakmont is paired up with a veteran teacher for support. Also new staff members are invited to 
lunch check-in meetings with administration to offer support and answer questions as they acclimate to the OHS culture.

Furthermore, staff is provided with necessary training as needed, according to their duties or teaching assignments to ensure 
quality instruction for our students and efficiency in all areas of the campus. We also believe the quality of our staff lies within 
the people themselves; we work to create an environment that is collaborative and supportive, strengthening our ability to 
serve our students and school community. In addition to being a highly-qualified and dedicated staff, we ourselves model being 
self-directed learners. Staff is encouraged to attend conferences and trainings as needed or desired. At the state, national and 
international levels, teachers are encouraged to attend AP, IB, PLC, Common Core, PBIS, and other trainings that support growth 
and professionalism. While we do partner with other organizations for training, much of our professional development happens 
at the district and site levels. Our district emphasizes its confidence in our faculty through promotion of staff-led professional 
development. At the district level, staff is involved in training for Google platform, PLCs, Close Reading, Questioning Strategies, 
Depth of Knowledge, Common Core, and Cultural Awareness. At the site level, staff meetings and prep period meetings are used 
for ongoing PD needs: Illuminate, instructional strategies, Aeries.net, PBIS, iPad, and Chromebooks.

7. Teacher collaboration by grade level (kindergarten through grade eight [K–8]) and department (grades nine through twelve) 
(EPC)

OHS teachers participate in a weekly PLC process that encourages and fosters individual and team growth around state and local 
content standards. Each PLC is responsible for looking at student performance data, developing common assessments and 
common curriculum, developing formative and summative assessments as well as discussing best teaching practices.  Teachers 
are involved in these meetings each Monday with the intent of making weekly adjustments that are consistent from one class to 
the next.  In addition, teacher representatives are involved in the development and administration of district common 
assessments in each content area. DEPARTMENT PD, DISTRICTWIDE PD AND 3 PD DAYS.



The Single Plan for Student Achievement 9 of 49 2/20/15

Teaching and Learning

8. Alignment of curriculum, instruction, and materials to content and performance standards (ESEA)

Oakmont High School’s instructional programs are founded upon current educational research. 70%-80% of the school staff has 
been trained in Professional Learning Communities (PLC) and are engaged in highly effective Professional Learning Teams (PLT).  
School staff has the opportunity to participate in a variety of professional development opportunities at the school site and 
district level. Standards alignment is strengthened through staff participation in district-level curricular planning teams and 
trainings.  These groups are, but not limited to, Continuous Improvement Leadership Team (CILT), Common Core Advisory Team 
(CCAT), District Writing Assessment (DWA), and District Common Assessments (DCA).

The English Department has been trained in Expository Reading and Writing (ERWC) aligned with California State University 
(CSU) and California Community College (CCC) readiness and Common Core Standards in an effort to prepare students for 
postsecondary expectations. Based upon the results from the CSU entrance exams, our English Department has partnered with 
the CSU system to improve students’ skills.

The World Language Department has been trained in Teaching Comprehensible Input (TCI) and Teaching Proficiency through 
Reading and Storytelling (TPRS) at various conferences and workshops. They continue to improve and revise their curriculum 
through the PLC process and utilize these strategies to increase student success in acquiring the target language. The PLC 
process includes collaboration with the World Language Department at Warren T. Eich Middle School (our primary feeder 
school) in order to sustain a cohesive curricular experience.

Oakmont’s Math Department uses the new Common Core 8 Mathematical Practices.  Integrated Math 1 instructors have been 
trained by Oregon State University (OSU) on instructional strategies and moving towards a student centered model. As a 
department they use common assessments and common grading practices.  As they transition to the Common Core standards, 
there is a guaranteed and viable curriculum for Access Math and Integrated Math 1 with the intent of implementing a 
guaranteed curriculum in all levels.

Oakmont’s International Baccalaureate (IB) teachers work within a continuous environment of professional development. Prior 
to teaching an IB course, all IB teachers must be trained in a multi-day conference in their subject area.  Teachers stay current on 
the curriculum through further training (1-3 years after their initial training) and are encouraged to attend level 3 workshops to 
broaden their knowledge of the curriculum and best practices. The IB teachers also work together internally to expand 
knowledge in such areas as integration of Theory of Knowledge (TOK) into all areas of instruction.

The Oakmont Health Career Academy and Career Technical Education (CTE) work with business partners to ensure that 
curriculum and instruction is relevant to current industry practices and career expectations.

9. Adherence to recommended instructional minutes for reading/language arts and mathematics (K–8) (EPC)

Oakmont adhears to daily instructional minutes in math (ACCESS) English Language Development (EDGE, ENGLISH 3D, 
ACADEMIC VOCABULARY).  

10. Lesson pacing schedule (K–8) and master schedule flexibility for sufficient numbers of intervention courses (EPC)

Alternative schedules such as our Intevention Schedule, 5th Period, and Special Education class scheduling are in place to 
support the needs of students struggling academically, socially, and emotionally.
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11. Availability of standards-based instructional materials appropriate to all student groups (ESEA)

Oakmont High School has established standards-based instructional materials that are designed to support the academic needs 
of all students.  Staff develop common pacing guides, common formative and summative assessments that are in line with state 
and local standards.  The OHS teaching staff and RJUHSD are keenly aware of the transition to the Common Core State Standards 
and are working through weekly PLC time to regularly assess and monitor student progress towards these targets.  As a part of 
this process, the site and district have adopted texts and materials that are state approved and standards aligned.  In accordance 
with the Williams Act, all students receive the needed text and materials for each course taken here at OHS.

Special Education classes have been embedded in the school day to support those students who need and qualify for an IEP and 
Special Education services.  Special Education students are mainstreamed into as many regular education courses as possible 
and teachers within these courses differentiate their instruction as needed to meet the needs of these students.  Additionally, 
we've embedded ELD and SDAIE courses to support the language needs of our EL population.  Both our Special Education and 
ELD programs are working with and have purchased state adopted texts and materials needed to support the specific needs of 
these populations.

Additionally, the site and district staff work collaboratively to identify and adopt the best possible state adopted texts and 
materials for both AP and IB level courses.  Students within these courses are challenged to excel at advanced academic levels 
and are provided with all needed materials to assist in their success.

12. Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, and for high school 
students, access to standards-aligned core courses (EPC)

As mentioned above, both Oakmont High School and the RJUHSD use selected SBE-adopted materials in all core course 
offerings.  Each course is standards based and aligned with both state and local content standards.  As a school site and district 
we continue to transition our curriculum and instructional practices to the new Common Core State Standards and will continue 
to purchase and provide only SBE-adopted texts and materials for both core and intervention courses. 
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Opportunity and Equal Educational Access

13. Services provided by the regular program that enable underperforming students to meet standards (ESEA)

To assist our students with their understanding of key instructional concepts OHS teachers and staff provide differentiated 
instructional opportunities throughout the school day.

All students have the opportunity to receive additional instructional support during teacher office hours before and/or after 
school.  Additionally, the OHS teaching staff agreed to the implementation of an embedded Intervention Period, in 2012, during 
the course of the school day.  The Intervention Period is offered Tuesday-Friday for all students.  The intent of the period is to 
allow students to receive additional instruction for areas of the curriculum that are difficult and challenging for the student as 
well as an extension opportunity for students who are excelling academically.  5th Period is offered as an additional instructional 
support strategy.  Tuesday through Thursday from 2:45 to 4:30, OHS students have access to personal instructional support in 
the OHS library. During 5th Period, students also have access to four teacher tutors, LSS, the College & Career Center 
Coordinator, and student tutors. These extra supports are offered outside of the normal classroom setting as opportunities for 
all students to receive differentiated instruction as needed.

Teachers in the Math Department allow students to do “test corrections” with the intent of improving student understanding of 
key math concepts.  English teachers allow students to peer-edit essays and do rewrites in order to allow students to identify 
both strengths and areas for growth within their own writing samples.  Students in Biology classes are encouraged to work in 
groups to explore key learning targets while collaborating in the learning process.  These are just a few of the ways that staff 
members at Oakmont differentiate their daily instruction to meet the specific learning needs of the student body.

Teachers across the campus regularly check for understanding so that they can adjust the instruction to meet students where 
they’re at in the learning process.  Our students are also working on increasing student voice throughout the course of the 
lessons.  Finally, teachers regularly “chunk” instructional materials to make the learning process more conducive to student 
understanding.

Math teachers are using mini whiteboards to allow students to work problems and quickly show the teacher they understand 
the learning target.  With this quick information math, teachers are able to move forward or differentiate their instruction for 
students that are struggling with a concept.  Additionally, Math Access classes are using computers and online math programs 
that allow them to build upon their math skills.  The online tutorial self-adjusts to meet the needs of each individual student.

The Science Department is differentiating their instruction through the explicit teaching of key vocabulary and the spiraling of 
instruction.  Additionally, teachers in the science department are incorporating labs that use iPads and Chromebooks to model 
simulations for stronger student conceptual understanding.

The World Language Department uses a teaching strategy referred to as Total Physics Response Through Storytelling (TPRS).  
Through this process teachers use hand signals, real life experiences, gestures, body movements, songs, think-pair-share 
activities, and regular questioning strategies throughout every lesson.

The Visual and Performing Arts (VAPA) Departments differentiate instruction through group and pair work opportunities, 
teacher intern support, visual aids, whiteboard work, videos, sentence starters, and word walls.  Additionally, both departments 
differentiate through body and kinesthetic learning activities.

Teaching staff are actively involved in both IEP and 504 development processes at the start of and throughout the school year.  
Counseling, administrative, and teaching staff work collaboratively with 504/IEP students and their families to differentiate 
instruction to fit the specific needs of each individual student. To provide teacher access to individual student 
accommodations/modifications, at the beginning of each new semester special education case manager teachers provide a hard 
copy to teachers, and also enter the accommodations/modifications into the interventions section of Aeries.
Courses are specifically designed to meet the identified academic needs of students across the campus.  English Language 
Development (ELD) courses have been added to the master schedule to better serve the English Language Learning population 
on campus.  In addition to these classes, we have added the support of two Learning Support Specialists who are fluent in 
Spanish and Russian.  These two counselors have improved the communication process with both students and their families.  
Through this process we have been able to better address the instructional needs of their specific learning needs.  We have also 
added both EAP math and ELA in an effort to better support the instructional needs of our college bound students.
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14. Research-based educational practices to raise student achievement

There are a multitude of research-based educational practices used throughout the state and across the country.  As a district, 
we've always supported and encouraged our teachers and staff to explore best practices and to actively seek out training that 
will benefit the essential learning needs of all students.  Teachers at Oakmont use strategies in the following areas to promote 
student success:
1.  Differentiation of instruction
2.  Regular and varied checks for understanding
3.  The teaching of Academic Vocabulary
4.  TPRS (Total Physical Response) for Spanish classes
5.  ERWC (Expository Reading & Writing Course) strategies for English classes
6.  SHEG (Stanford History Education Group) strategies for History classes
7.  Embedded Intervention to support struggling students
8.  5th Period Tutorial
9.  PBIS (Positive Behavior Intervention Support) strategies campus-wide
10.  AP/IB level course offerings for all students
11.  ELD course offerings for EL students
12.  AVID (Advancement via Individual Determination)
13.  Intervention Counseling Support
14.  LSS (Learning Support Specialists)
15.  Sacramento State Intern Counselors for students and families

These are just a handful of practices and programs that are in place across the campus to support and raise the level of student 
performance.

Parental Involvement

15. Resources available from family, school, district, and community to assist under-achieving students (ESEA)

Under-Achieving students fall into many different subgroups with varied needs and expectations (i.e. EL, Socioeconomically 
Disadvantaged, Special Education, etc...).  The following resources are available to support the needs of under-achieving 
students at Oakmont:
1.  Intervention Period
2.  5th Period (After School Tutorial)
3.  Math Tutoring Center (After School Program)
4.  LSS (Learning Support Specialists) to support and inform non-English speaking members of our community about the school 
and how to successfully navigate high school
5.  Intervention Counselor (support both student and family academic and social/emotional needs)
6.  College & Career Center (staff available to assist with college and career guidance as well as assistance on SAT/PSAT/ACT 
assessments)
7. Library/Technology Services (opened extended hours for struggling students)
8.  Special Education Services
9.  ELD Classes
10.  Blackboard (student/teacher communication)
11.  HomeLink (On-line grade reporting)
12.  Counseling Staff
13.  Financial Aide for Test Examination Fees
14.  Free/Reduced Lunch Program
15.  Transportation After 5th Period
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16. Involvement of parents, community representatives, classroom teachers, other school personnel, and students in secondary 
schools, in the planning, implementation, and evaluation of ConApp programs (5 California Code of Regulations 3932)

Throughout the school year parents, staff and students are regularly informed and reminded of the different ways in which they 
can be actively involved in the school governance process.

Students at OHS have the opportunity, through PAC (Principal's Advisory Committee), to meet monthly with the principal as well 
as representatives from student government.  PAC meetings are held once a month during second period and include a student 
representative from each second period class.  At the start of the school year, each second period teacher selects a classroom 
volunteer to serve as that class’s representative and thus a voice in the decision-making process.  These students attend 
meetings to collect information about what is going on across the campus as well as to give feedback and insight to the principal 
about student perspectives on a wide array of topics.  Student representatives are expected to convey the information discussed 
at each PAC meeting to their second period class.  In addition, students are informed of open positions on the Site Council via 
communications in Student Government classes and the OHS website.

OHS parents have several ways to get actively involved in the governance process at the school and district levels.  School Board 
Meeting agendas are posted for each meeting on both the district as well as the school’s webpage.  Additionally, email messages 
as well as website messages are communicated to all OHS families when we are in the election process for open positions on the 
School Site Council.  Email and website information is also communicated to all families with regard to the OPC. All families are 
involved in meetings such as eighth grade parent nights and mandatory athletic meetings, at which time participation in the OPC 
is solicited. Information can also be found on the school website.  Finally, our parents have opportunities to participate in our 
governance process through participation on our school ELAC team.  All non-English speaking families are personally contacted 
by our LSS staff.  Staff members make personal calls and send written invitations in the home language.

Staff members at OHS have several opportunities to be an active part of the governance/leadership process.  All teachers have 
received email and personal invitations to any and all V&L (Vision & Leadership) meetings.  We regularly have 20-25 staff 
members in attendance at the V&L meetings.  This is an open meeting that seeks input from staff across the campus.  Meeting 
agenda and minutes are sent out to all staff so that they are informed if they are not available to attend a meeting.  Agenda are 
designed to have both staff and administrative items addressed. Meetings are helt twice each month from 2:45p.m.-4:00p.m.

In addition to V&L meetings, all staff members are expected to participate in a PLC. This is communicated to all staff at the start 
of each school year via email as well as staff meetings.  These meetings allow staff to actively participate and engage in 
discussions about curriculum, assessment, as well as department and PLC needs.  Oakmont Staff are also emailed each year to 
solicit participation on the Site Council; it is clear that we are looking for teaching staff as well as support staff representation on 
this team.

As a part of the LCFF (Local Control Funding Formula) parents, students, teachers, and community members are invited to be a 
part of the LCAP (Local Control Accountability Plan) planning process.  These meetings, emails, surveys and conversations are 
designed to engage all stakeholders in developing educational plans that best meet the needs of the students within our 
community.

Funding

17. Services provided by categorical funds that enable underperforming students to meet standards (ESEA)

Categorical resources have been made available to support students through the implementation of various programs as well as 
the addition of additional support staff.  Over the past three years, we've seen the addition of to site bassed LSS (Learning 
Support Specialists) designed to support underrepresented student populations and their families.  Additionally, the district has 
added the services of Sac. State Counceling interns as well as MFTs to support the family and community needs that exist within 
the OHS community.  Support services such as PBIS and EOS are school wide programs that are specifically designed to 
encourage and support underperforming students groups (ELs, Foster Youth, Special Education, and minority populations). 
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18. Fiscal support (EPC)

Resource allocation for meeting the schools SLOs, vision, mission, college-and-career-readiness, and academic standards has 
been and continues to be a high priority at OHS and the district.  While budgets were tight during recent economic downturns, 
resources needed to support our students and their achievement at high levels has been and continues to be our primary focus.

Each department on campus is allocated department funds based off of the number of sections allocated to each department.  
These department funds are reviewed and discussed at the start of each school year at V&L meetings.  Additionally, the site and 
departmental funds are discussed and reviewed by the Management Team as well as by the Site Council.  This year the site 
received an additional $63,000 for technology use (Microsoft Monies).  These funds will be evenly distributed across the campus 
to support the academic needs of all departments.  The V&L team will have final say on the plan for distribution. As a part of our 
growth with technology, the school has been upgraded to be fully wireless.  We have received 500 Chromebooks for use 
throughout the year as well as on the new SBAC assessment.

The site also receives funding through the Single School & LCAP plans.  These funds are used to support the needs of our 
socioeconomically disadvantaged students as well as EL, homeless, and foster-youth students.  These resources have been used 
recently to add additional counseling support, LSS positions, teacher tutors for 5th Period, as well as food for students during 5th 
Period.  The LSS positions have also helped with communication to students’ homes as well as service and support to students 
struggling with academic achievement.

Funding from the site and the district has been specifically allocated for the transition to Common Core which fits in line with 
our critical learner needs: read and analyze text, develop arguments, and develop organizational skills needed to excel in college 
and career endeavors.

IB and AP funds are allocated to support ongoing PD which is directly related to the site vision and student achievement 
standards.  The IB budget is reviewed bi-annually at the district level with site administrators and IB Coordinators from each site.

As a site we work collaboratively with both the district technology department as well as site technology staff to develop a site 
plan for technology upgrades and ongoing maintenance.  We have worked closely with the district to develop Programs of Study 
at the site level which make us eligible for ongoing Perkins funding.  We have also worked with the department and the county 
for inclusion in the Capital Region Academies for the Next Economy (CRANE) funding available for CTE programs. Ongoing CRANE 
and CTE monies will fund lab updates and replace technology across the campus that otherwise would deplete site technology 
budgets.  The use of these funding sources will also allow us to continue to replace teacher classroom technology on a more 
regular basis.

Description of Barriers and Related School Goals

1. EL Students: There still needs to be improved and formalized outreach activities to English Learner students and families. These 
students need academic support systems including extended opportunities
including summer school, after school tutoring, and online resources. The parent community needs formal, effective outreach 
activities to support their connection to the school and to insure student success.

2. PLCs: The Professional Learning Communities need to continue to develop their work in core academic areas. They need to 
improve their use of formative data to drive instruction on a weekly basis. PLC's need to continue to work on the
development and implementation of Common Core teaching and learning strategies that will prepare our students for post-
secondary options.

3. Staff Development: Staff training should continue to be focused on improving student achievement, preparing for new 
assessment programs, supporting struggling students (all significant subgroups), and the
transition to the Common Core Standards. Staff meetings should continue to be focused on instructional improvement. Classified 
support staff should be included in training where appropriate.

4. Communications: Parents and students reported frustration with staff members who do not update student grades and 
evaluations on the online Aeries Parent Portal on a regular basis. Teachers are
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encouraged to be proactive in calling parents when students are struggling in class, to keep attendance and grading records up to 
date in Aeries and to maintain open lines of communication with the entire
school community.

5. Achievement Gap:  We continue to see multiple indicators (data) that show under represented populations underperforming 
academically.  While we've added multiple supports and services across the campus, closing the achievement gap
continues to be a major focus.

6. Cultural Awareness:  Staff Professional Development opportunities will address cultural awareness and sensitivity.  Additionally, 
parents, students, and community members should play a key part of
developing an even more culturally aware campus.
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School and Student Performance Data

Academic Performance Index by Student Group

API GROWTH BY STUDENT GROUP

All Students White African-American AsianPROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Number Included 1,165 1,247 768 774 37 38 79 84

Growth API 816 829 826 838 736 757 873 888

Base API 823 822 834 831 731 742 896 874

Target-- A A A A

Growth-- -7 7 -8 7

Met Target Yes Yes Yes Yes

API GROWTH BY STUDENT GROUP

Hispanic English 
Learners

Socioeconomically
Disadvantaged

Students with
DisabilitiesPROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Number Included 182 224 112 113 296 364 74 83

Growth API 730 759 729 765 745 787 541 587

Base API 766 742 733 736 759 753 550 555

Target-- 5 5 5 5 5

Growth-- -36 17 29 -14 34

Met Target No Yes Yes No Yes

Conclusions based on this data:

1. Oakmont has seen significant growth in the overall (all students) Academic Performance Index rating over the past five years.  In 
2013 OHS achieved it's highest rating on the API with an overall rating of 829.  2013 was the last year the state used the results 
from the CAHSEE and CSTs to determin a schools overall Academic Performance Index.  With the transition to the Common Core 
and the implementation of the new Smarter Balanced Assessment examination the previous formula for determining stdent 
success (API) has been changed to allign with new curriculum and instructional adjustments.  We're pleased to see that all 
growth targets were met during the 2013 assessment process.   

2. While we’re pleased to celebrate the accomplishments of the school and our subgroups for the 2013 growth report, we realize 
that we need to continue to address the achievement gaps that exist for our Hispanic/Latino population, Socioeconomically 
Disadvantaged, Students with Disabilities, African American population and our English Learner (EL) group.  Although we have 
seen significant growth over the past five years, both as a school and based on individual subgroups scores, we are average to 
below average compared to schools in our similar schools band.  We believe that the identification of these trends along with 
school wide efforts to improve curricular practices, assessment practices and alignment issues will improve the experience our 
students receive in the classroom, thus improving our ranking within our similar schools band.
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School and Student Performance Data

English-Language Arts Adequate Yearly Progress (AYP)

ENGLISH-LANGUAGE ARTS PERFORMANCE DATA BY STUDENT GROUP

All Students White African-American AsianAYP
PROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Participation Rate 100 100 100 100 100 100 100 100 94 100 100 100

Number At or Above Proficient 292 270 345 196 173 222 8 5 7 26 23 26

Percent At or Above Proficient 72.6 69.1 73.2 75.4 71.2 78.2 61.5 41.7 50.0 83.9 79.3 92.9

AYP Target: ES/MS 78.4 89.2 100.0 78.4 89.2 100.0 78.4 89.2 100.0 78.4 89.2 100.0

AYP Target: HS 77.8 88.9 100.0 77.8 88.9 100.0 77.8 88.9 100.0 77.8 88.9 100.0

Met AYP Criteria Yes No Yes Yes No Yes -- -- -- -- -- --

ENGLISH-LANGUAGE ARTS PERFORMANCE DATA BY STUDENT GROUP

Hispanic English 
Learners

Socioeconomically
Disadvantaged

Students with
Disabilities

AYP
PROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Participation Rate 100 100 100 100 100 99 99 100 99 100 100 96

Number At or Above Proficient 36 32 47 20 18 22 52 74 82 9 4 6

Percent At or Above Proficient 55.4 49.2 50.0 47.6 52.9 43.1 51.5 61.7 52.9 32.1 13.3 28.6

AYP Target: ES/MS 78.4 89.2 100.0 78.4 89.2 100.0 78.4 89.2 100.0 78.4 89.2 100.0

AYP Target: HS 77.8 88.9 100.0 77.8 88.9 100.0 77.8 88.9 100.0 77.8 88.9 100.0

Met AYP Criteria No No Yes -- -- -- No Yes No -- -- --

Conclusions based on this data:

1. While we're please with the overall participation rate of our students on the vital state assessments used to determine the AYP, 
we realize the significance of under perfoming subgroups reaching proficient or above results.  This data continues to highlight 
the academic struggles of our under represented student populations.
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School and Student Performance Data

Mathematics Adequate Yearly Progress (AYP)

MATHEMATICS PERFORMANCE DATA BY STUDENT GROUP

All Students White African-American AsianAYP
PROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Participation Rate 100 100 100 99 100 100 100 100 100 100 100 100

Number At or Above Proficient 293 311 386 199 197 239 8 7 9 26 28 27

Percent At or Above Proficient 73.1 79.5 81.4 76.8 81.1 83.3 61.5 58.3 60.0 83.9 96.6 96.4

AYP Target: ES/MS 79.0 89.5 100.0 79.0 89.5 100.0 79.0 89.5 100.0 79.0 89.5 100.0

AYP Target: HS 77.4 88.7 100.0 77.4 88.7 100.0 77.4 88.7 100.0 77.4 88.7 100.0

Met AYP Criteria No Yes Yes Yes Yes Yes -- -- -- -- -- --

MATHEMATICS PERFORMANCE DATA BY STUDENT GROUP

Hispanic English 
Learners

Socioeconomically
Disadvantaged

Students with
Disabilities

AYP
PROFICIENCY LEVEL

2012 2013 2014 2012 2013 2014 2012 2013 2014 2012 2013 2014

Participation Rate 100 100 99 100 100 100 99 100 99 100 100 100

Number At or Above Proficient 31 39 65 21 26 38 55 88 108 8 3 8

Percent At or Above Proficient 47.7 60.0 69.9 50.0 76.5 73.1 54.5 73.3 68.8 28.6 10.0 34.8

AYP Target: ES/MS 79.0 89.5 100.0 79.0 89.5 100.0 79.0 89.5 100.0 79.0 89.5 100.0

AYP Target: HS 77.4 88.7 100.0 77.4 88.7 100.0 77.4 88.7 100.0 77.4 88.7 100.0

Met AYP Criteria No Yes Yes -- -- -- No Yes No -- -- --

Conclusions based on this data:

1. While we're glad to see some positive strides over the past two years with students at or above proficient, we continue to be 
concerned for our socioeconomically disadvantaged and under represented student populations.
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School and Student Performance Data

CELDT (Annual Assessment) Results

2013-14 CELDT (Annual Assessment) Results

Advanced Early Advanced Intermediate Early Intermediate Beginning Number TestedGrade

# % # % # % # % # % #

9 7 32 5 23 8 36 2 9 22

10 9 64 3 21 2 14 14

11 3 60 1 20 1 20 5

12 1 17 3 50 1 17 1 17 6

Total 8 17 20 43 12 26 5 11 2 4 47

Conclusions based on this data:

1. The diversity of Oakmont High School includes a small, significant population of sixty-four English language learners for the 14-
15 school year.  Over the past five years, we have seen a steady increase in the number of EL students attending Oakmont.  We 
anticipate that this trend will continue with the majority of our EL student’s home language being Spanish.  The increase in EL 
students is attributed a changing demographic in our community along with all EL students being served at their home school as 
opposed to a central school and program for the district.

Students are identified as EL based on their completed Home Language Survey and on the results of the California English 
Language Development Test (CELDT). Over thirty different home languages are represented in the student population at 
Oakmont. The most commonly spoken home languages are (other than English) Spanish, Russian, Tagalog, Ukranian and 
Vietnamese. When possible, oral and written school communications are translated and communicated home and or given to 
students. The school district employs interpreters for meetings with parents who speak languages other than English. The data 
on our English language learners indicates that the majority of them are between advanced and intermediate levels of 
proficiency based on the CELDT results.

All EL students at Oakmont receive English Language Development (ELD) support, and all teachers possess a CLAD certification 
and are highly qualified under NCLB. At the beginning of each school year, all EL students take the CELDT to determine their 
current language fluency. All incoming freshman EL students in need of English support are placed in an ELD course which is 
designed to support their English course. This class provides added time for language, reading, and writing development. EL 
students, as with all students, are strongly encouraged to pursue completion of the UC/CSU “a-g” admission requirements and 
to actively participate in co-curricular and extra-curricular activities.
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School and Student Performance Data

CELDT (All Assessment) Results

2013-14 CELDT (All Assessment) Results

Advanced Early Advanced Intermediate Early Intermediate Beginning Number TestedGrade

# % # % # % # % # % #

9 13 38 9 26 8 24 2 6 2 6 34

10 2 11 11 61 3 17 2 11 18

11 1 11 4 44 1 11 2 22 1 11 9

12 4 40 4 40 1 10 1 10 10

Total 20 28 28 39 13 18 6 8 4 6 71

Conclusions based on this data:

1. The diversity of Oakmont High School includes a small, significant population of sixty-four English language learners for the 14-
15 school year.  Over the past five years, we have seen a steady increase in the number of EL students attending Oakmont.  We 
anticipate that this trend will continue with the majority of our EL student’s home language being Spanish.  The increase in EL 
students is attributed a changing demographic in our community along with all EL students being served at their home school as 
opposed to a central school and program for the district.

Students are identified as EL based on their completed Home Language Survey and on the results of the California English 
Language Development Test (CELDT). Over thirty different home languages are represented in the student population at 
Oakmont. The most commonly spoken home languages are (other than English) Spanish, Russian, Tagalog, Ukranian and 
Vietnamese. When possible, oral and written school communications are translated and communicated home and or given to 
students. The school district employs interpreters for meetings with parents who speak languages other than English. The data 
on our English language learners indicates that the majority of them are between advanced and intermediate levels of 
proficiency based on the CELDT results.

All EL students at Oakmont receive English Language Development (ELD) support, and all teachers possess a CLAD certification 
and are highly qualified under NCLB. At the beginning of each school year, all EL students take the CELDT to determine their 
current language fluency. All incoming freshman EL students in need of English support are placed in an ELD course which is 
designed to support their English course. This class provides added time for language, reading, and writing development. EL 
students, as with all students, are strongly encouraged to pursue completion of the UC/CSU “a-g” admission requirements and 
to actively participate in co-curricular and extra-curricular activities.



The Single Plan for Student Achievement 22 of 49 2/20/15

School and Student Performance Data

Title III Accountability (School Data)

Annual Growth
AMAO 1

2011-12 2012-13 2013-14

Number of Annual Testers 34 41 47

Percent with Prior Year Data 100.0% 100.0% 100.0%

Number in Cohort 34 41 47

Number Met 19 28 27

Percent Met 55.9% 68.3% 57.4%

NCLB Target 56.0 57.5 59.0

Met Target No Yes No

Attaining English Proficiency

2011-12 2012-13 2013-14

Years of EL instruction Years of EL instruction Years of EL instruction
AMAO 2

Less Than 5 5 Or More Less Than 5 5 Or More Less Than 5 5 Or More

Number in Cohort 6 31 5 45 8 42

Number Met -- 12 -- 25 -- 25

Percent Met -- 38.7% -- 55.6% -- 59.5%

NCLB Target 20.1 45.1 21.4 47.0 22.8 49.0

Met Target -- No * Yes -- Yes

Adequate Yearly Progress for English Learner Subgroup
AMAO 3

2011-12 2012-13 2013-14

English-Language Arts

Met Participation Rate -- -- --

Met Percent Proficient or Above -- -- --

Mathematics

Met Participation Rate -- -- --

Met Percent Proficient or Above -- -- --

Conclusions based on this data:

1. While we're not yet consistently meeting the NCLB growth targets for AMAO, we are please to see high participation rate on the 
assessments each school year in addition to continued improvement in the percent of students meeting AMAO targets.  We 
continue to support students through early identification and regular assessment practices.  Additionally, we've established 
agreed upon curriculum and instruction practices and strategies specifically designed to support our EL population (CAHSEE 
support sessions, EDGE 3D Curriculum, etc...).  We're continuing to improve communication with families and our community 
with the use of LSS staff and additional funding via LCAP.
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School and Student Performance Data

Title III Accountability (District Data)

Annual Growth
AMAO 1

2011-12 2012-13 2013-14

Number of Annual Testers 393 252 245

Percent with Prior Year Data 99.7 100.0 100.0

Number in Cohort 392 252 245

Number Met 261 171 169

Percent Met 66.6 67.9 69.0

NCLB Target 56.0 57.5 59.0

Met Target Yes Yes Yes

Attaining English Proficiency

2011-12 2012-13 2013-14

Years of EL instruction Years of EL instruction Years of EL instruction
AMAO 2

Less Than 5 5 Or More Less Than 5 5 Or More Less Than 5 5 Or More

Number in Cohort 240 230 68 220 75 205

Number Met 78 117 10 134 19 131

Percent Met 32.5 50.9 14.7 60.9 25.3 63.9

NCLB Target 20.1 45.1 21.4 47.0 22.8 49.0

Met Target Yes Yes No Yes Yes Yes

Adequate Yearly Progress for English Learner Subgroup at the LEA Level 
AMAO 3

2011-12 2012-13 2013-14

English-Language Arts

Met Participation Rate Yes Yes Yes

Met Percent Proficient or Above No No No

Mathematics

Met Participation Rate Yes Yes Yes

Met Percent Proficient or Above No No No

Met Target for AMAO 3 No No No

Conclusions based on this data:

1. As a district, we're pleased to see the consistent progress made in meeting the annual growth target. Additionally, we're pleased 
with the progressive growth of our students attaining English proficiency.  We are obviously concerned about the results we're 
seeing when it comes to students that are proficient or above.  We continue to support students through early identification and 
regular assessment practices.  Additionally, we've established agreed upon curriculum and instruction practices and strategies 
specifically designed to support our EL population (CAHSEE support sessions, EDGE 3D Curriculum, etc...).  We're continuing to 
improve communication with families and our community with the use of LSS staff and additional funding via LCAP.
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Planned Improvements in Student Performance

School Goal #1

The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for 
students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: SUGGEST REFERENCING ONE OF GREAT EIGHT LCAP AREAS

LEA GOAL:

Increase by 3% the number of economically disadvantaged, English Learners, and male students who meet U-C A-G requirements.--------

SCHOOL GOAL #1:

Increase by 3 percentage points in every sub-group the number of graduates who complete UC/CSU A-G requirements.--------

Data Used to Form this Goal:

The following data was given to and reviewed with the OHS School Site Council:
1.  A-G trends over the past five school years
2.  Enrollment trends
3.  Enrollment breakdown data by race, ethnicity, and economically disadvantaged
4.  CAHSEE results and trends (past five years)
5.  Student home language
6.  CELDT results
7.  Suspension and Expulsion trends
8.  Graduation rates
9.  Drop-out rate
10.  Grade trends
11.  Past API and AYP results
12.  PSAT trends
13.  SAT/ACT trends
14.  AP/IB test results/trends

--------

Findings from the Analysis of this Data:

Through the evaluation of the data it was determined that an achievement gap exists for several subgroups.  With a high emphasis on college-readiness, the team agreed that 
this goal needed to continue to be addressed.   --------

How the School will Evaluate the Progress of this Goal:

Review A-G data by grade level and sub-group each year.--------
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Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Establish Essential Outcomes in core areas; 
use common formative assessments to 
drive instruction and intervention with a 
focus on Common Core 

January 2015-
December 2015

Development of Key 
Curricular Documents That 
Outline Essential Outcomes 
in Each Content Area. 

None Specified None Specified 0

The faculty will examine college data 
(Including but not limited to A-G 
completion rates) as well as school wide 
intervention data.  From this data, staff will 
address pacing guides and best teaching 
practices in line with the Common Core. 

September 2015 Review of Yearly Data 
Documents 

None Specified None Specified 0

Provide parents/students of significant 
sub-groups information and support via 
Parent Forums.
GAP Parent/Student Meetings
Oakmont Parents Club (OPC)
Site Council
DLAC
ELAC
PAC Meetings

February 2015-January 
2016

Printed Materials
Food
Child Care

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 4,000

Send counseling staff to yearly UC/CSU 
conferences for updated college admission 
requirements.  This training serves as on 
going PD that will be beneficial to all 
students.

September 2015 Conference and Travel Fees 0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 2,500

Train all students and parents how to use 
Naviance as a tool for understanding 
college and career options.  

February 2015-
December 2015

Monthly Training Events for 
Families and Students 
Hosted by the College & 
Career Center

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 3,000

Provide an Elective Showcase (during the 
existing school day) to inform students 
about A-G elective choices as well as the 
Common Core Curriculum

January 2016 Teacher Exhibits & 
Presentations to Encourage 
Participation in A-G Course 
Work

None Specified None Specified 0

Utilize 8th grade registration as a time 
parents can access information on UC A-G 
requirements

March 2015 Handouts, Flyers, Printed 
Documents

0000: Unrestricted General Fund 1,000
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Planned Improvements in Student Performance

School Goal #2

The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for 
students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: SUGGEST REFERENCING ONE OF GREAT EIGHT LCAP AREAS

LEA GOAL:

Professional Learning Teams will develop and administer formative assessments of three essential learning outcomes in every content area.--------

SCHOOL GOAL #2:

Adopt and adjust current practices, assessments, content, and curriculum to establish the Guaranteed Viable Curriculum by defining the Essential Outcomes in all areas; create 
common formative and summative assessments for Essential Outcomes (both skills and concepts) in alignment with the Common Core, Smarter Balance and NGSS. --------

Data Used to Form this Goal:

The following data was given to and reviewed with the OHS School Site Council:
1.  A-G trends over the past five school years
2.  Enrollment trends
3.  Enrollment breakdown data by race, ethnicity, and economically disadvantaged
4.  CAHSEE results and trends (past five years)
5.  Student home language
6.  CELDT results
7.  Suspension and Expulsion trends
8.  Graduation rates
9.  Drop-out rate
10.  Grade trends
11.  Past API and AYP results
12.  PSAT trends
13.  SAT/ACT trends
14.  AP/IB test results/trends
15.  Content Specific Curricular Pacing Guides and Teaching/Learning Targets
--------

Findings from the Analysis of this Data:

Through dialog and conversations with PLCs across the curriculum it is clear that not all content areas have agreed upon Essential Outcomes.  This information highlights the  
need for continued PLC work in this area to ensure a Guaranteed & Viable Curriculum.  Additionally, PLCs are still in the process of transitioning their curriculum to fully align 
with the Common Core State Standards, and NGSS.--------
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How the School will Evaluate the Progress of this Goal:

Essential Outcomes (drafts in progress) posted on P-Drive for all content areas
Formative Assessments and Data from tests administered
Summative Assessments (in addition to District Common Assessments) and Data from tests administered
--------

Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Each PLT will establish all Essential 
Common Outcomes in alignment with 
Common Core and NGSS.

January 2015-
December 2015

None None Specified None Specified 0

Faculty Meeting time and structure altered 
to provide training and support for PLCs.  
Meetings focus on effective PLC practices, 
Common Core Standards (New 
expectation), and strategies for supporting 
underperforming subgroups

January 2015-
December 2015

None None Specified None Specified 0

PLC Training for new staff to OHS and/or 
the RJUHSD: DuFour and Common Core. 

January 2015-
December 2015

Conferences and 
Educational Materials 
(Books, PD Guides)

0000: Unrestricted Common Core 10,000

Each PLC present one common formative 
assessment, data generated, 
improvements/interventions in response 
to data at one PLC meeting per month

January 2015-
December 2015

None None Specified None Specified 0

Send staff members to Common Core 
trainings/seminars (PD for staff with 
regards to the new state standards)  with a 
focus on effective teaching/learning 
strategies for EL and low SES

January 2015-
December 2015

Conferences/Common Core 
Training

0001-0999: Unrestricted: 
Locally Defined

EIA 15,000

Send staff to Common Core training as well 
as allow for release time to develop the 
new curriculum.

January 2015-
December 2015

Conferences/Common Core 
Training as Well as Paid 
Release Time for Planning 
and Development of 
Curriculum

0001-0999: Unrestricted: 
Locally Defined

Common Core 40,000

PLT’s develop Common Pacing guides 
around the new Common Core State 
Standards

January 2015-
December 2015

None - PLT Time During 
Dedicated Collaboration 
Time

None Specified None Specified 0



The Single Plan for Student Achievement 28 of 49 2/20/15

Planned Improvements in Student Performance

School Goal #3

The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for 
students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: SUGGEST REFERENCING ONE OF GREAT EIGHT LCAP AREAS

LEA GOAL:

*  Provide timely, systemic intervention for all struggling students.
*  All Professional Learning teams will reduce their D and F rate by 5%.
--------

SCHOOL GOAL #3:

Identify and provide targeted academic support for all students, with a significant focus on underperforming students (EL, Latino/Hispanic, African American, Special Education, 
and Low SES)--------

Data Used to Form this Goal:

The following data was given to and reviewed with the OHS School Site Council:
1.  A-G trends over the past five school years
2.  Enrollment trends
3.  Enrollment breakdown data by race, ethnicity, and economically disadvantaged
4.  CAHSEE results and trends (past five years)
5.  Student home language
6.  CELDT results
7.  Suspension and Expulsion trends
8.  Graduation rates
9.  Drop-out rate
10.  Grade trends
11.  Past API and AYP results
12.  PSAT trends
13.  SAT/ACT trends
14.  AP/IB test results/trends
15.  D & F rate trend data each term (Since intervention and 5th Period were implemented)
--------
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Findings from the Analysis of this Data:

Since the implementation of this goal (2011-2013)OHS has implemented an embedded intervention period into the school day in addition to adding an after school 5th Period.  
Both of these interventions have been designed to specifically target struggling students from across the campus.  Additionally, we've added additional staffing (LSS positions, 
additional counseling, and teacher support for CAHSEE and related school performance requirements).

Through the review of key data points, the Site Council has identified improved results on the CAHSEE as well as continued growth in the number of students (school wide) 
graduating A-G ready.  Additionally, over the past two years we've identified a significant decrease in the number of D & F grades received by OHS students throughout the 
school year.  PLT's continue to monitor results on common formative and summative assessments.
--------

How the School will Evaluate the Progress of this Goal:

Percentage of “D” & “F” grades school wide at each marking period
PLC data from common formative and summative assessments
Monitor CAHSEE results
Percent of students completing the A-G requirements prior to graduation
--------

Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Communicate to Faculty and Staff WASC 
Critical Needs; present Essential 
Outcome/Common Assessment Goal 
information 

August 2015 Report of findings from 
WASC visiting team in 
march of 2015. Take action 
to support students and 
OHS community based on 
WASC findings.

None Specified None Specified 0

Data: Focus on sub-groups (EL, 
Latino/Hispanic, African American, Low 
SES, and Spec Ed)—and individual 
classroom data and school-wide data 
trends (On going review)

January 2015 - 
December 2015

Review data with Vision & 
leadership, staff, 
management, Counseling, 
District Office, ELAC, and 
School Site Council.

None Specified None Specified 0

Creating a Safety Net for Struggling 
Students (GAP): Use of Anger 
Management, PBIS, and Progressive 
Discipline to support social/emotional 
needs of students.  Use of LSS staff, as well 
as Social Workers and Sacramento State 
Interns to support families and students 
with social and emotional needs.

January 2015-
December 2015

Provide support 
mechanisms at multiple 
levels for the various needs 
of our students, parents, 
and OHS families.

None Specified None Specified 0

Staff 2 full time Learning Support Specialist 
for non English speaking students/families.

January 2015 - 
December 2015

Learning Support Specialist 
staff position

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 60,000
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Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Continue further development of 5th 
Period (Homework Center) in the library 
for EL, low SES, and struggling students

January 2015 - 
December 2015

Four teachers to provide 
academic support three to 
four days a week (English, 
Special Education, History, 
Science)

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 20,000

Purchase food (water, drinks, snacks, etc…) 
for EL, Low SES, and at risk students during 
5th Period

January 2015 - 
December 2015

Food (water, drinks, snacks, 
etc…) for EL, Low SES, and 
struggling students during 
5th Period

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 10,000

Establish a writing strategies instructor to 
support students increasing critical writing 
needs based on Common Core writing 
requirements.  Teacher to work with 
students out of Career center during 5th 
period

January 2015 - 
December 2015

Staff a teaching position to 
identify and support 
students who are struggling 
with writing strategies.  
teacher will work out of the 
Career Center three to four 
days a week to support all 
students.

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 8,000

Purchase supplemental materials for ELD 
classes and EL students 

January 2015 - 
December 2015

Dictionaries, Supplemental 
EDGE and 3D materials for 
students

0001-0999: Unrestricted: 
Locally Defined

EIA 10,000

Continue the development of the 
embedded Intervention Period in the 
school day to support the needs of all 
struggling students.

January 2015 - 
December 2015

None (During contractual 
time)

None Specified None Specified 0

Implement school wide (Systematic) 
teaching practices (Collective 
Commitments) as a part of our Pyramid of 
Interventions.

January 2015 - 
December 2015

Establish written Collective 
Commitments as a staff that 
will guide and direct our 
collective support of 
struggling students.  
Generation of Collective 
Commitments document as 
staff guide.

None Specified None Specified 0

Purchase individual Chromebook  
technology for both  ELD classes.  Support 
the reading and writing development of 
these students in alignment with Common 
Core

January 2015 - 
December 2015

Additional Chromebook Cart 
for second ELD class.

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 15,000
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Planned Improvements in Student Performance

School Goal #4

The School Site Council has analyzed the academic performance of all student groups and has considered the effectiveness of key elements of the instructional program for 
students failing to meet academic performance index (API) and adequate yearly progress growth (AYP) targets. As a result, it has adopted the following school goals, related 
actions, and expenditures to raise the academic performance of students not yet meeting state standards:

SUBJECT: SUGGEST REFERENCING ONE OF GREAT EIGHT LCAP AREAS

LEA GOAL:

The Roseville Joint Union High School District is committed to the following guiding principles:

Students are the center of everything we do. Our district will change and adapt to best serve our students.
Students will experience in school what they are likely to experience after graduation through work that requires them to solve problems and to apply learned skills and 
behaviors in real-life situations.
Students will be guided and supported by valued staff members, who seek, develop, and implement successful practices and innovative ideas.
Students will be served through a process of continuous assessment and improvement that requires and values the active participation and contributions of students, parents, 
staff and other stakeholders.
Students will be provided with a safe and supportive learning environment that involves the active participation of the educational staff, students, parents, and community 
members.
Students will be served through the continuous improvement of communications and working relationships with all district customers.
--------

SCHOOL GOAL #4:

OHS will promote multiculturalism and cultural awareness and sensitivity as a means of creating a more welcoming and inclusive school experience for all students.--------

Data Used to Form this Goal:

Teacher survey results
Parent survey results
Student survey results (82% of students feel OHS is accepting of people with different interests and backgrounds, 92% of students report that in the classroom, teachers 
generally show respect for all students, 80% of students report that they would feel safe in reporting harassment or threats to school officials).
--------

Findings from the Analysis of this Data:

Through survey results, school discipline records, and anecdotal responses and student/parent/teacher, the School Site Council believes OHS will benefit from ongoing 
evaluation, assessment, and training in the area of cultural awareness/sensitivity.  While there seems to be a general overall feeling of acceptance and tolerance for all cultures 
and backgrounds, there are pockets of students/teachers/parents who would benefit from ongoing training and or education.  --------
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How the School will Evaluate the Progress of this Goal:

Student survey results
Parent survey results
Teacher survey results
Suspension/Expulsion data results
--------

Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Develop, promote, and host ongoing 
"Parent-Series" to address topics of 
concern to parents:
* Study skills
* College applications
* Bullying, harassment, etc..

January 2015 - 
December 2015

Provide evening 
parent/teacher/student 
training and or forums. 

5800: 
Professional/Consulting 
Services And Operating 
Expenditures

LCFF - Base 5,000

Translate key school documents into 
student home languages.

January 2015 - 
December 2015

Translation of school 
documents into OHS family 
home languages.

5900: Communications LCFF - Base 8,000

Plan and implement a Multicultural Fair to 
celebrate the diversity of our campus and 
community.

January 2015 - 
December 2015

Student Government is 
planning first event for 
spring 2015

None Specified None Specified 0

Provide breaking Down The Walls and/or 
Point Break on a yearly basis.

January 2015 - 
December 2015

Funding for presenters, 
food, and facilities.

0000: Unrestricted Site Formula Funds 3,000

Create student videos and presentations 
that address race, gender, ethnicity, and 
cultural issues.

January 2015 - 
December 2015

Produce and present videos 
via internal communications 
network.

None Specified None Specified 0

provide on-going professional 
development around cultural sensitivity 
and awareness.

January 2015 - 
December 2015

Bridgett Dean and Curtis 
Acosta

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 5,000

Develop and establish student clubs that 
support diversity and cultural issues.

January 2015 - 
December 2015

Student Government will 
work with students 
interested in forming and 
developing cultural clubs.

None Specified None Specified 0
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Actions to be Taken 
to Reach This Goal Timeline

Proposed Expenditure(s)
Description Type Funding Source Amount

Continue campus-wide involvement in 
PBIS

January 2015 - 
December 2015

PBIS Team will continue to 
evaluate the school culture 
and address site needs 
based on PBIS criteria 
(documents, student 
rewards, etc..)

0000: Unrestricted Site Formula Funds 2,000

Include cultural presentations by students 
during PAC meetings.

January 2015 - 
December 2015

Students will present mini-
reports on their cultural 
heritage and back ground.

None Specified None Specified 0

Through EOS data, continue to balance the 
number of students in all 
underrepresented student populations 
through their participation in AP/IB 
courses.

January 2015 - 
December 2015

Use data to support and 
encourage student 
participation. Written 
documents, parent 
meetings, refreshments, 
test fees.

0001-0999: Unrestricted: 
Locally Defined

LCFF - Base 5,000
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Centralized Services for Planned Improvements in Student Performance

The School Site Council has analyzed the planned program improvements and has adopted the following program support goals, related actions, and expenditures to raise the 
academic performance of students not yet meeting state standards.

Program Support Goal # 1 Parent Communication and Involvement
(Based on conclusions from analysis of program components and student data pages)

To increase school-to-home communication (in home language if needed) to involve parents and to support student progress in school.
Groups participating in this goal (e.g., students, parents, teachers, administrators):

Groups participating include teachers, counselors, Learning Support Specialists, 
students, parents, administrators

Anticipated annual growth for each group:

An annual growth of 5% increase in school-to-home communication through   
Interpreters/Translators, Language Line, Homelink, Naviance, and School Messenger.

Increased participation in AP/IB courses by underrepresented students.

Reduction by 5% of disciplinary referrals and suspensions due to PBIS implementation.
Means of evaluating progress toward this goal:

Surveys, interviews, forums, and meetings with parents and students to verify they 
have had contacts with their teacher/ counselor/ administrator/ support provider 
regarding academic progress and/or have been invited to participate in surveys, 
interviews, parent conferences, SSC, ELAC, DELAC, FPM, Parent Nights (P2P), Back-to-
School Nights, College/Career Nights Fair, etc.

Call logs, counseling appts., to recruit underrepresented students into AP/IB/AERIES 
data to monitor disciplinary actions and communication with students and parents.

Group data to be collected to measure gains:

Survey results, call logs, sign-in registers, and usage records of any LCAP products such 
as Naviance or School Messenger.

Logs from teachers/counselors/administrators of outreach to parents at home or 
outside school, such as home visits.

AP/IB participation rates, test-taking, passing test results

Discipline and suspension data from PBIS data

Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

OHS staff will use Language Line to communicate with 
non English speaking students/families

January 2013-January 2015 Use of Language Line $5,000 Title III Immigrant

OHS teachers and staff use Homelink to communicate 
academic performance (via grades) to families and 
students

January 2013-January 2015 Use of Homelink $10,200 General Fund

OHS staff will School Messenger to communicate key 
information to parents, students, and the community

January 2013-January 2015 Use of School Messenger $19,500 General Fund
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Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

OHS teachers, counselors and administrators use 
Illuminate as a data management and collection system 
for assessing students academic readiness  (formative 
and summative assessments).

January 2013-January 2015 Use of Naviance $70,000* LCAP

OHS Counselors, Administrators, Students and staff use 
Naviance to communicate with families regarding 
College and Career information as well registration for 
classes.

January 2013-January 2015 Home Visits Program $30,000 LCAP

OHS staff will work in conjunction with the district 
office in the translation of all key school documents 
into student home languages.

January 2015-December 
2015

Interpreters and Translators $40,000 LCAP

OHS staff will work with EOS to identify, encourage and 
support student participation in AP/IB level courses.

August 2014-December 
2015

Equal Opportunity Schools 
Outreach

$125,000* LCAP

OHS will use two LSS staff positions to support non-
English speaking students and families.

august 2014-December 2015 Learning Support Specialists $409,000* LCAP

  See Appendix B: Chart of Requirements for the Single Plan for Student Achievement for content required by each program or funding source supporting this goal. 
  List the date an action will be taken, or will begin, and the date it will be completed.
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Centralized Services for Planned Improvements in Student Performance

Program Support Goal # 2 Student Engagement through Intervention 
(Based on conclusions from analysis of program components and student data pages)

To identify 9-12th grade struggling students (in danger of not graduating) to monitor and to support appropriate academic, social/emotional behaviors.
Groups participating in this goal (e.g., students, parents, teachers, administrators):

Groups participating include students, parents, teachers, site staff, counselors, 
administrators, MFT’s

Anticipated annual growth for each group:

50% of 10th grade CAHSEE non-passers will pass the CAHSEE by the end of their 11th 
grade year.

100% of 11th grade CAHSEE non-passers will pass the CAHSEE by the end of their 12th 
grade year. 

100% of  struggling students passing the CAHSEE will graduate in the 12th grade year 
(no 5th year)

10% reduction of  PBIS/District Capacity results on suspensions, expulsions, SAM 
referrals

10% increase in Credit Recovery completion

2% increase in struggling student graduation rate.
Means of evaluating progress toward this goal:

Reports from counselors, administrators, career techs, interns, LSS, Social workers, 
Marriage Family Therapists, AVID/Summer Bridge contacts with students and 
parents/guardians to review and assess satisfaction of HS graduation requirements 
(including CAHSEE) 

Student grades, CAHSEE passing scores

Underrepresented student involvement in college fairs, field trips

Group data to be collected to measure gains:

Call logs of messages to parents/students re: tutoring,  logs of students attending 
CAHSEE prep sessions, counseling appointment logs

Surveys, interviews on student mental health

AERIES data on suspensions, expulsions, graduation rates, SAM referrals, Credit 
Recovery completion

Data on graduation rates.

Logs of students attending college fairs and field trips
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Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

OHS will provide embedded CAHSEE support for our 
students who are “At-Risk or have not passed the high 
school exit exam (Intervention Period).

August 2013-December 
2014

After-school and summer 
CAHSEE interventions and 
remediation prior to July, 
November, February, March 
and May test 

$225,058* CAHSEE Remediation and 
Intervention

OHS “Hot List” (At Risk) students will be required to 
participate in the Revolutions program as a part of 
CAHSEE support

August 2013-December 
2014

CAHSEE Revolution $15,000 Title I

OHS students will be expected to participate in Credit 
Recovery should they fail a course (offered through the 
program).

August 2013-December 
2014

Year-Round
Credit Recovery

$210,000* LCAP

OHS students who can not participate in “Year Round” 
Credit Recovery yet fail a course will be enrolled in 
summer credit recovery

May 2014 Summer Session
Credit Recovery and Grade 
Recovery

$210,000* LCAP

OHS will run a Summer Bridge program for identified 
“At Risk” students

July/August 2014 Summer Bridge $225,058* CAHSEE Remediation and 
Intervention

OHS EL students identified for summer school will 
participate in a six week summer school session

June 2014 English Learner Summer 
Session

$15,000 Title I

OHS has a full time Intervention Counselor to work 
with and support our At-Risk student population

August 2013-December 
2014

Intervention Counselor at 
sites

$747,731 LCAP

OHS will utilize the services of the district LSS to 
support the student and family needs of our EL 
population

August 2013-December 
2014

Districtwide Learning 
Support Specialist

$49,311 Title I

OHS will utilize the district wide testing aid for the 
collection and distribution of state testing materials

August 2013-December 
2014

Districtwide Testing Aide $19,000 LCAP

OHS LSS staff will work with both non-English speaking 
students and families to support their academic and 
social/emotional needs.

August 2013-December 
2015

Learning Support Specialists $409,000* LCAP

OHS MFT Interns will work with and support OHS 
students and families with social/emotional 
issues/concerns.

August 2013-December 
2015

Marriage and Family 
Therapists Interns Program

$124,000 LCAP

College Visits for At Risk 
Students

$15,000 LCAP

  See Appendix B: Chart of Requirements for the Single Plan for Student Achievement for content required by each program or funding source supporting this goal. 
  List the date an action will be taken, or will begin, and the date it will be completed.
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Centralized Services for Planned Improvements in Student Performance

Program Support Goal # 3 Nurture and Support High Performing Professional Development Practices 
(Based on conclusions from analysis of program components and student data pages)

To increase staff awareness and implementation of the Common Core State Standards, in order to develop students who are fluent readers, critical thinkers, informative writers, 
effective speakers, and engaged listeners, and users of technology as a source of information and a means of communication.
Groups participating in this goal (e.g., students, parents, teachers, administrators):

Groups participating include EVERY teacher, site staff, counselors, and administrators

Anticipated annual growth for each group:

100% training of staff on effective PLTs
100% staff implementation of the Common Core State Standards by establishing ELO’s 
and formative and summative DCA’s in EVERY content area.

Means of evaluating progress toward this goal:

Staff participation and support for Equal Opportunity Schools, Cultural Literacy, CC 
Math and Science Practices, Expository Reading & Writing Course, district-wide 
participation in Professional Development workshops and other opportunities for 
practice such as lessons, resources (incl Technology), assessments, observations, etc.

Observations and walk-throughs of classrooms

Use of Naviance by students and parents

Group data to be collected to measure gains:

Evidence and demonstrations from PD days.
Active engagement from each site demonstrated during walk-throughs for District 
Literacy training, ERWC workshops, CCSS implementation, DOK, Instructional 
Strategies, Math/Science practice sessions, Blackboard, Naviance, IlluminateEd, Google 
trainings, Interventions (including imbedded), Academic Vocabulary English Learners, 
Literacy training, PBIS, BTSA, AVID, Technology, Blended Learning, PLC’s workshops, 
Cultural Competency, Growth Mindsets, etc.

Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

All new teaching staff at OHS will participate in BTSA 
training via the district office

August 2013-December 
2014

Districtwide implementation 
of BTSA

$50,000 Title II 

OHS will participate in the 184th district wide training 
as well as PBIS, EL,  Math trainings, Intervention 
training, and PLC training

August 2013-December 
2014

Districtwide staff 
development training 
including but not limited to 
184th day

$400,000 Title II

Oakmont staff will participate in site level professional 
development for the Common Core

August 2013-December 
2014

Site-level staff development 
supplementing the 
transition to CC

$100,000 General Fund

OHS math teachers will participate in district level 
development and implementation of best practices 
agreed upon through district wide Math Coach 
meetings.

August 2013-December 
2015

Districtwide Math Coach $100,000 LCAP
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Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

OHS has implemented the sue of Chromebook Certs in 
both Access Level math classes as well as ELD level 
classes.  The intent is to support student reading, 
writing, and math skills development.

August 2013-December 
2015

Technology for ELs, Special 
Education, and ACCESS 
Math

$300,000 LCAP

OHS is working with Curtis Acosta and Bridgett Dean in 
training our staff around key cultural 
awareness/sensitivity issues.

January 2015-December 
2015

Cultural Literacy Training $20,000 LCAP

OHS teachers use and implement academic vocabulary 
strategies in the classroom as a means of improving 
student academic language skills.

August 2013-December 
2015

Academic Vocabulary and 
Intervention Strategies 
Training

$30,000 LCAP

OHS teachers/staff use Blackbord as a means of 
communicating key academic information with both 
students and parents.

August 2013-December 
2015

Blackboard $84,000 General Fund

OHS staff participate in Google fest each year as a 
means of improving technological understanding of key 
educational tools for their classrooms.

February 2014-February 
2015

Google Festival $30,000 General Fund

OHS teachers/staff use Illuminate to collectively assess 
and evaluate student progress and performance.

January 2015-December 
2015

Illuminate Ed $56,000 General Fund

OHS staff have participated in yearly PBIS site and 
district training.

August 2013-December 
2015

PBIS Training $45,000* LCAP

OHS is working in conjunction with the district and the 
EOS organization to close the gap between all 
significant subgroups and their participation in both AP 
and IB level courses.

August 2014-May 2015 Equal Opportunity Schools $125,000* LCAP

OHS teacher/staff use Naviance to communicate with 
as well as educate parents and students on both 
college and career opportunities.

August 2013-December 
2015

Naviance $70,000* LCAP

  See Appendix B: Chart of Requirements for the Single Plan for Student Achievement for content required by each program or funding source supporting this goal. 
  List the date an action will be taken, or will begin, and the date it will be completed.
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Centralized Services for Planned Improvements in Student Performance

Program Support Goal # 4 Extended Day/Year Services and Support 
(Based on conclusions from analysis of program components and student data pages)

To review and monitor recommended instructional support services and facilities, in accordance with State and local Standards, which accelerate intervention and student 
learning using primary and supplemental instructional materials, equipment, facilities, and schedules that support career and college readiness, including use of technology.
Groups participating in this goal (e.g., students, parents, teachers, administrators):

Groups participating include teachers, site staff, district directors, and administrators

Anticipated annual growth for each group:

Increase by 10% struggling students who meet UC A-G college and career-readiness by 
extension of hours for technology labs, internet access, technology applications, 
counseling, testing, Credit Recovery and other interventions, beyond the regular school 
day in each significant subgroup for students, parents, and community.

Means of evaluating progress toward this goal:

Assessment results of participants, including performance tasks, presentations, and 
products designed and observed in accordance with site’s action plans for DOK.

Group data to be collected to measure gains:

End-of-course District Common Assessments, benchmark assessments, formative 
assessments, and/or accountability as evaluation of student success.
Logging hours and units on Cognitive Tutor, Naviance, Blackboard & Carnegie. 
Libraries/Career Centers & Transportation sign-in logs to determine after hours usage

Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

All Oakmont teachers will work with site and district 
administration to purchase and implement the 
required texts for all students in all courses

August 2013-December 
2014

Districtwide implementation 
of instructional materials

$500,000 IMFRP
Perkins
IG99

All Oakmont staff will work with site and district 
administration to purchase and implement the 
required supplemental instructional materials for all 
students in all courses as needed.

August 2013-December 
2014

Site and Districtwide 
instructional materials  

$150,000 0000 Supplemental
Title II

OHS utilizes district financial support for IB, GATES 
Examination, District Common Assessments, as well as 
District Writing Assessments

August 2013-December 
2014

Equipment and supplies $100,000 General Fund

OHS teacher/staff use Naviance to communicate with 
as well as educate parents and students on both 
college and career opportunities.

August 2013-December 
2015

Naviance $70,000* LCAP

OHS teachers/staff use Blackbord as a means of 
communicating key academic information with both 

August 2013-December 
2015

Blackboard $84,000       * General Fund



The Single Plan for Student Achievement 43 of 49 2/20/15

Actions to be Taken to Reach This Goal Consider 
all appropriate dimensions (e.g., Teaching and 

Learning, Staffing, and Professional 
Development)

Start Date Completion 
Date Proposed Expenditures Estimated Cost Funding Source

students and parents.

The OHS Library is open till 5:30 each evening to 
support students who need academic support and/or 
access to computer technology.

August 2014-December 
2015

Extended Library and Career 
Center hours

$75,000 LCAP

OHS students use additional transportation 
opportunities to extend learning and support 
opportunities that are in place after school (5th Period, 
Math Lab, College & Career Center, and Library 
Services).

August 2014-December 
2015

Extended Hours 
Transportation

$113,000 LCAP

  See Appendix B: Chart of Requirements for the Single Plan for Student Achievement for content required by each program or funding source supporting this goal. 
  List the date an action will be taken, or will begin, and the date it will be completed.
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Summary of Expenditures in this Plan

Total Allocations and Expenditures by Funding Source

Total Allocations by Funding Source

Funding Source Allocation Balance (Allocations-Expenditures)

Total Expenditures by Funding Source

Funding Source Total Expenditures
Common Core 50,000.00

EIA 25,000.00

General Fund 1,000.00

LCFF - Base 145,500.00

None Specified 0.00

Site Formula Funds 5,000.00
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Summary of Expenditures in this Plan

Total Expenditures by Object Type

Object Type Total Expenditures
0000: Unrestricted 16,000.00

0001-0999: Unrestricted: Locally Defined 197,500.00

5800: Professional/Consulting Services And Operating 
Expenditures

5,000.00

5900: Communications 8,000.00

None Specified 0.00
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Summary of Expenditures in this Plan

Total Expenditures by Object Type and Funding Source

Object Type Funding Source Total Expenditures

0000: Unrestricted Common Core 10,000.00

0001-0999: Unrestricted: Locally Defined Common Core 40,000.00

0001-0999: Unrestricted: Locally Defined EIA 25,000.00

0000: Unrestricted General Fund 1,000.00

0001-0999: Unrestricted: Locally Defined LCFF - Base 132,500.00

5800: Professional/Consulting Services And 
Operating Expenditures

LCFF - Base 5,000.00

5900: Communications LCFF - Base 8,000.00

None Specified None Specified 0.00

0000: Unrestricted Site Formula Funds 5,000.00
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Summary of Expenditures in this Plan

Total Expenditures by Goal

Goal Number Total Expenditures
Goal 1 10,500.00

Goal 2 65,000.00

Goal 3 123,000.00

Goal 4 28,000.00
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School Site Council Membership

California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be composed of the 
principal and representatives of: teachers selected by teachers at the school; other school personnel selected by other school 
personnel at the school; parents of pupils attending the school selected by such parents; and, in secondary schools, pupils selected 
by pupils attending the school.  The current make-up of the SSC is as follows:

Name of Members
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Rob Hasty [ X ] [  ] [  ] [  ] [  ]

Liane Baldwin [  ] [ X ] [  ] [  ] [  ]

Timm Broz [  ] [ X ] [  ] [  ] [  ]

Danielle Buljan [  ] [ X ] [  ] [  ] [  ]

Clarice Swaney [  ] [ X ] [  ] [  ] [  ]

Joanne McHugh (Counselor) [  ] [  ] [ X ] [  ] [  ]

Jennifer Blumenberg [  ] [  ] [  ] [ X ] [  ]

Ann Skinner OHair (Chair) [  ] [  ] [  ] [ X ] [  ]

Karl Dyer [  ] [  ] [  ] [ X ] [  ]

Luc Le [  ] [  ] [  ] [  ] [ X ]

Nikki Young [  ] [  ] [  ] [  ] [ X ]

Deonna Robinson [  ] [  ] [  ] [  ] [ X ]

Numbers of members of each category: 1 4 1 3 3

At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom teachers, 
and other school personnel, and (b) parents of students attending the school or other community members. Classroom teachers 
must comprise a majority of persons represented under section (a). At secondary schools there must be, in addition, equal numbers 
of parents or other community members selected by parents, and students. Members must be selected by their peer group.
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Recommendations and Assurances

The school site council (SSC) recommends this school plan and Proposed Expenditure(s)s to the district governing board for approval 
and assures the board of the following:

1. The SSC is correctly constituted and was formed in accordance with district governing board policy and state law.

2. The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies relating 
to material changes in the Single Plan for Student Achievement (SPSA) requiring board approval.

3. The SSC sought and considered all recommendations from the following groups or committees before adopting this plan (Check 
those that apply):

[  ] State Compensatory Education Advisory Committee
Signature

[ X ] English Learner Advisory Committee
Signature

[  ] Special Education Advisory Committee
Signature

[  ] Gifted and Talented Education Program Advisory Committee
Signature

[  ] District/School Liaison Team for schools in Program Improvement
Signature

[  ] Compensatory Education Advisory Committee
Signature

[  ] Departmental Advisory Committee (secondary)
Signature

[ X ] Other committees established by the school or district (list):

Vision and Leadership Team, Management Team, Department Coordinators, 
& Teachers

Signature

4. The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such content 
requirements have been met, including those found in district governing board policies and in the local educational agency plan.

5. This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound, 
comprehensive, coordinated plan to reach stated school goals to improve student academic performance.

6. This SPSA was adopted by the SSC at a public meeting on January 21, 2015.

Attested:

Rob Hasty
Typed Name of School Principal Signature of School Principal Date

Ann Skinner-O'Hair
Typed Name of SSC Chairperson Signature of SSC Chairperson Date



OAKMONT HIGH SCHOOL

BACK TO SCHOOL NIGHT PARENT SURVEY RESULTS

FALL 2014

1. What grade is your student in at OHS? 9th

150
10th

173
11th

178
12th

98

Responses Strongly 
Agree Agree Disagree Not

Applicable
2. The vision and expectations for Oakmont High School are 

communicated clearly.
290

49.7%
281

48.1%
7

1%
5

.8%
3. Oakmont High School is a safe place. 238

41%
325
56%

8
1%

8
1%

4. The overall condition of the school is very good. 177
30.6%

362
62.7%

34
5.8%

4
.6%

5. The registration process was efficient. 246
42%

319
54.5%

14
2.4%

7
1.1%

6. The schedule pick up process was efficient. 265
45%

294
50%

17
3%

9
1.5%

7. Information regarding the opening of school was 
appropriate and clear.

334
56.8

244
41.5

7
1.2%

2
.3%

8. My son/daughter had a positive experience the first 
week of school.

320
55.3%

250
43.1%

7
1.2%

2
.3%

9. Teachers and staff are clear with your student on what 
they (the students) are to know and learn each day.

238
41.2%

321
55.6%

9
1.5%

9
1.5%

10. Extra-curricular activities are available to all students 
(Athletics, Dance, etc….).

291
49.9%

255
43.7%

20
3.4%

17
2.9%

11. The activities program is accessible to all students 
(School Dances, Clubs, etc…).

248
41.4%

312
52.1%

15
2.5%

23
3.8%

12. Teachers and staff respond quickly and appropriately 
when students struggle academically.

164
28%

294
50.2%

36
6.1%

91
15.5%

13. Oakmont provides extended learning opportunities for 
students who need to be challenged at higher levels 
academically.

234
41.2%

270
47.6%

12
2.1%

51
8.9%

14. The website, e-mail, and phone systems are accessible 
and provide necessary information.

268
47.3%

274
48.4%

16
2.8%

8
1.4%

15. Teachers set clear expectations regarding academics and 
behavior.

265
46%

298
51.8%

5
.8%

7
1.2%

16. Students receive a quality education at OHS. 256
44.9%

293
51.4%

4
.7%

17
2.9%

17. The counseling department addresses both student and 
parents with timely and professional service.

167
29%

295
51.3%

45
7.8%

68
11%

18. The front office staff is friendly, respectful, and addresses 
your concerns appropriately.

207
36.6%

304
53.8%

30
5.3%

24
4.2%

19. The OHS administration is available to address both 
student and parent needs and does so in a professional and 
respectful way.

217
38.2%

304
53.5%

9
1.5%

38
6.6%



Row Labels Sum of F Sum of D
Oct 17.1% 23.8%

2011-12 5.0% 6.2%
2012-13 4.7% 6.6%
2013-14 3.9% 5.7%
2014-15 3.5% 5.3%

Dec 21.1% 23.5%
2011-12 5.4% 5.8%
2012-13 6.0% 6.6%
2013-14 4.7% 5.8%
2014-15 5.0% 5.3%

Mar 14.4% 18.0%
2011-12 4.5% 5.7%
2012-13 5.4% 6.3%
2013-14 4.5% 6.0%

May 14.9% 15.7%
2011-12 4.5% 5.3%
2012-13 6.0% 5.5%
2013-14 4.4% 4.9%

Grand Total 67.5% 81.0%
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Year Term A B C D F
2011-12 Oct 45.0% 27.8% 16.0% 6.2% 5.0% 100.0%
2011-12 Dec 42.8% 28.5% 17.4% 5.8% 5.4% 99.9%
2011-12 Mar 46.0% 27.9% 16.0% 5.7% 4.5% 100.1%
2011-12 May 44.8% 28.4% 17.0% 5.3% 4.5% 100.0%
2012-13 Oct 45.2% 26.7% 16.7% 6.6% 4.7% 99.9%
2012-13 Dec 42.7% 27.7% 16.9% 6.6% 6.0% 99.9%
2012-13 Mar 45.7% 26.9% 15.7% 6.3% 5.4% 100.0%
2012-13 May 45.7% 26.8% 16.0% 5.5% 6.0% 100.0%
2013-14 Oct 47.9% 28.0% 14.5% 5.7% 3.9% 100.0%
2013-14 Dec 45.8% 28.2% 15.5% 5.8% 4.7% 100.0%
2013-14 Mar 49.7% 25.0% 14.8% 6.0% 4.5% 100.0%
2013-14 May 47.7% 27.0% 16.1% 4.9% 4.4% 100.1%
2014-15 Oct 48.6% 28.1% 14.5% 5.3% 3.5% 100.0%
2014-15 Dec 45.1% 28.5% 16.0% 5.3% 5.0% 99.9%



TOTAL Mark
1675 A 3243 45.1%

979 A- 0.0%
589 A+ 0.0%

1100 B 2053 28.5%
594 B- 0.0%
359 B+ 0.0%
598 C 1155 16.0%
371 C- 0.0%
186 C+ 0.0%

18 CR 0.0%
213 D 385 5.3%
121 D- 0.0%

51 D+ 0.0%
361 F 361 5.0%
121 I 0.0%

2 NC 0.0%
13 NM 0.0%

8 P 0.0%
7197



Administrative Survey Results
OAKMONT HIGH SCHOOL

Roseville Joint Union High School District

Survey Question 2011-2012 2013-2014
PART I Number of Respondents - 22 Number of Respondents - 88

The mission & vision of the 
school is clear?

90.91% - Good/Excellent
4.55% - Fair
0% - Poor (0)

94.32% - Good/Excellent
4.55% - Fair (4)
0% - Poor (0)

Administrators listen and follow 
through on staff 

suggestions/concerns with the 
whole school in mind?

68.18% - Good/Excellent
22. 73% - Fair

4.55% - Poor (1)

77.27% - Good/Excellent
19.32% - Fair (17)
1.14% - poor (1)

Administrators seek input from 
staff on key instructional 

practices/strategies?

63.63% - Good/Excellent
31.82% - Fair

4.55% - Poor (1)

71.59% - Good/Excellent
14.77% - Fair (13)
2.27% - Poor (2)

Administrators are and have 
created a sense of urgency around 

student performance (success)?

90.91% - Good/Excellent
4.55% - Fair 

4.55% - Poor (1)

89.77% - Good/Excellent
4.55% - Fair (4)
3.41% - Poor (3)

Administrators have asked and 
are interested in supporting 

teachers in their efforts to make 
ALL students successful?

72.74% - Good/Excellent
13.64% - Fair

9.09% - Poor (2)

73.86% - Good/Excellent
18.18% - Fair (16)
2.27% - Poor (2)

Administrators are visible on 
campus and are accessible to staff 

when needed?

77.27% - Good/Excellent
18.18% - Fair

4.55% - Poor (1)

85.23% - Good/Excellent
11.36% - Fair (10)
2.27% - Poor (2)

The current evaluation process is 
fair and takes an objective look at 

my teaching strategies and 
student learning?  

63.64% - True
36.83% - False

86.36% - True
13.64% - False (12)

The administration values and 
appreciates students and staff?

77.27% - Good/Excellent
13.64% - Fair

4.55% - Poor (1)

77.27% - Good/Excellent
18.18% - Fair (16)
4.55% - Poor (4)

Administrators encourage and 
support staff development?

90.91% - Good/Excellent
9.09% - Fair
0% - Poor

85.23% - Good/Excellent
10.23% - Fair (9)

0% - Poor (0)
Administrators respond 

appropriately when students are 
sent down for discipline reasons?

54.55% - Good/Excellent
27.27% - Fair

13.64% - Poor (3)

48.86% - Good/Excellent
29.55% - Fair (26)
3.41% - Poor (3)

PART II Number of Respondents - 20 Number of Respondents - 77
Administrators include students 

and staff when making most 
operational decisions?

80% - Good/Excellent
10% - Fair

5% - Poor (1)

62.34% - Good/Excellent
20.78% - Fair (16)

0% - Poor (0)
Administrators respond to 

curricular, athletic, co-curricular, 
and facilities issues effectively 
and in a reasonable time frame? 

70% Good/Excellent
20% - Fair

5% - Poor (1)

66.23% - Good/Excellent
16.88% - Fair (13)
1.30% - Poor (1)

How can the communication 
structure between teachers and 

administrators improve?

See Individual Comments See Individual Comments



Administrators accept 
responsibility for school 

operations (both good and bad)?

100% - True
0% - false

94.81% - True
6.49% - False (5)

Administrators model the PLC 
process at staff, department, and 

PLC meetings?

50% - True
40% - Can’t Say
10% - False (2)

51.95% - True
35.06% - Can’t Say
16.88% - False (13)

Administrators are clear on 
expectations for PLC’s ?  PLC’s 

understand what they are to 
accomplish?

60% - True
25% - Can’t Say
15% - False (3)

67.53% - True
15.58% - Can’t Say
19.48% - False (15)

PLC’s are a good practice to 
continue as it allows for staff 
collaboration, professional 

development, and departmental 
growth…while focusing on 

student results?

85% - True
15% - False (3)

87.01% - True
12.99% - False (10)

PLC’s have made a positive 
impact on teacher 

communication, interactions, and 
collaboration?

75% - True
25% - False (5)

88.31% - True
14.29% - False (11)

OHS is a great place to work and 
I enjoy the staff, students, and my 

job?

95% - True
5% - False (1)

97.40% - True
3.90% - False (3)

These are my thoughts, questions, 
comments, and concerns that 

were not addressed in the survey.

See Individual Comments See Individual Comments



Oakmont High School 
PAC Student Survey Fall 2012

Current Grade Level:

Grade 9        Grade 10        Grade 11     Grade 12   

STUDENTS:
Please complete and return this form by the end of the 
period.  Thank you! St

ro
ng

ly
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1. I feel close to people at this school. 45% 47% 5% 1% 1%

2. I am happy to be at Oakmont. 38% 56% 6% 0% 0%

3. I feel like I am a part of this school. 29% 62% 8% 0% 1%

4. The teachers at OHS treat students with 
respect. 18% 55% 22% 1% 3%

5. I feel safe at OHS. 43% 53% 4% 0% 0%

6. There are resources available to help me 
succeed academically (Teacher Support, Math 
Center, 5th Period, etc...) 52% 41% 2% 0% 4%

7. I feel that OHS is preparing me well for options 
after high school (Jr. College, College, Military, 
Labor Force, etc...) 51% 40% 9% 0% 1%

8. The teachers and staff listen and care about me 
and all students at OHS. 19% 54% 17% 5% 3%

9. OHS has many activities for students to 
participate in (sports, clubs, activities, etc...) 56% 34% 9% 1% 0%

10. I receive a quality education at OHS. 53% 43% 3% 0% 1%

11. Are you Male of Female (A – Male, B – 
Female)? 47% 52% 0% 0% 1%

12. Are you intending on going to a JC or straight to 
a 4 year college upon graduation (A – JC, B - 4-
Year)?

24% 72% 0% 0% 3%

13. If you are in and of the following programs, 
please indicate (A – AP Classes, B – IB 
Classes, C – AVID, D – Health Academy).

16% 26% 10% 11% 17%

(Over)



What can we do better?  



College Data Trends

OAKMONT HIGH SCHOOL

Roseville Joint Union High School District

Enrollment Trends:
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CAHSEE Trends:
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Percent of Graduating Class Taking SAT: 
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SAT Verbal, Math, & Written Comparisons (Local, State, & National):
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ACT Trends:
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UC/CSU “A-G” Completion Rate:

YEAR % Males % Females Total
2006-2007 28.4 40.1 34.8
2007-2008 30.5 47.6 39.3
2008-2009 38.8 52.9 46.1
2009-2010 37.9 56.1 51.2
2010-2011 51.6 61.2 56.6
2011-2012 51 68 60
2012-2013 42 58 70
2013-2014 41 59 72

AP Exam Results (Percent Passed/Number Tested):

Subject 2011 2012 2013 2014
Studio Art N/T 100%/2 100%/1 100%/4

English Lang. 77%/27 71%/14 53%/81 66%/67
English Lit. 75%/4 75%/18 67%/12 44%/43

European History 57%/63 46%/81 56%/75 44%/81
Macroeconomics 38%/16 43%/21 29%/21 48%/25

Government N/T N/T N/T 57%/23
US History 25%/20 17%/41 10%/67 26%/53
Calculus AB 62%/13 100%/1 27%/11 27%/11
Calculus BC 33%/3 67%/15 71%/21 60%/20

Statistics 42%/26 44%/32 52%/29 68%/28
Biology N/T N/T 100%/1 N/T

Chemistry N/T N/T 0%/1 0%/1
Spanish N/T N/T 0%/1 N/T

TOTAL EXAMS 
GIVEN

172 225 321 357

YEAR Total Test Takers Number of Tests 
Taken

Number of tests 
Passed

Percent (%) Passed

2008 254 373 153 45%

2009 200 319 150 47%

2010 186 279 158 57%

2011 149 186 101 54%

2012 174 227 103 45%

2013 229 321 141 44%

2014 241 357 176 49%



EAP Trends:

IB Data:

YEAR Students Tested Exams Taken Diploma 
Candidates

Number 
Receiving 
Diplomas

Percent 
Receiving 
Diplomas

2009
29 68 N/A N/A N/A

2010
79 610 25 14 56%

2011
82 625 17 12 71%

2012
99 675 25 23 92%

2013
97 733 29 21 72%

2014
96 783 33 23 70%

YEAR % Tested Math # Tested Math % “Ready or 
“Conditional”

# “Ready or 
“Conditional”

2012-2013 74% 298/405 65% (10%) 194
2013-2014 72% 286/396 45% 177

YEAR Percent Tested ELA Number Tested ELA % “Ready” Or 
“Conditional”

# “Ready” or 
“Conditional”

2005-2006 57% 252/445 23% 58
206-2007 70% 333/478 17% 55

2007-2008 82% 433/531 24% 104
2008-2009 92% 517/559 26% 132
2009-2010 99% 340/345 34% 117
2010-2011 99.7% 357/358 39% 140
2011-2012 98% 383/391 54% 209
2012-2013 97% 392/405 54% 213
2013-2014 97% 384/396 52% 204



College Center Student Profile (Survey):
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Student Home language (2014-2015):

Ethnicity Number of Students Percent (%) of Population
Spanish 141 8%
Russian 31 2%
Tagalog 50 3%
Ukranian 24 1%
Vietnamese 15 1%
24 other Non-English Languages 111 6%
TOTALS: 372 21%
OHS 1831 (Enrollment)
California English Language Development Test (CELDT) Results:

Number of English Learners At Each Performance Level

Year Advanced Early 
Advanced

Intermediate Early 
Intermediate

Beginning Total

08-09 12 30 12 1 1 56
09-10 5 23 7 6 0 41
10-11 6 18 12 5 1 42
11-12 16 18 18 3 1 56
12-13 22 25 15 3 4 69
13-14 19 31 13 2 4 69
14-15 9 27 22 5 0 63



472 responses
View all responses Publish analytics

Summary

1. I look forward to coming to school each day.

Strongly agree 46 10%

Agree 256 54%

Disagree 125 26%

Strongly disagree 45 10%

3. This school offers plenty of activities(athletics, clubs, fine arts, 
etc.)for students to get involved.

Strongly agree 174 37%

Agree 256 54%

Disagree 26 6%

Strongly disagree 7 1%

2. I am proud to tell others that I go this school.

https://docs.google.com/a/rjuhsd.us/spreadsheets/d/1CE9nuc0joZ4eywqRzxkAy_x3rzbP33rxbloP1QiWudU#gid=867041957
https://docs.google.com/a/rjuhsd.us/forms/d/1I7JAV9LDqN3Ep4nB7FkNofJBhcN_wp71UXsf9pUUit8/edit#start=publishanalytics


Strongly agree 108 23%

Agree 261 55%

Disagree 80 17%

Strongly disagree 15 3%

4. At this school, students and staff demonstrate school spirit.

Strongly agree 86 18%

Agree 248 53%

Disagree 97 21%

Strongly disagree 26 6%

5. Students at this school are accepting of people with different interests 
and backgrounds.



Strongly agree 98 21%

Agree 273 58%

Disagree 61 13%

Strongly disagree 20 4%

6. Students at Oakmont care about learning and do their best in their 
classes.

Strongly agree 24 5%

Agree 290 61%

Disagree 123 26%

Strongly disagree 14 3%

7. Students at Oakmont care about learning and do their best in their 
classes.

Strongly agree 25 5%

Agree 286 61%

Disagree 128 27%

Strongly disagree 18 4%



8. In the classroom, my teachers generally show respect for all students.

Strongly agree 149 32%

Agree 270 57%

Disagree 33 7%

Strongly disagree 6 1%

9. Counselors are generally available when I need help with something.

Strongly agree 110 23%

Agree 293 62%

Disagree 47 10%

Strongly disagree 7 1%

10. I am able to receive help from my teachers when I am not doing well 
in class.



Strongly agree 149 32%

Agree 276 58%

Disagree 24 5%

Strongly disagree 7 1%

11. I generally have access to technology and research when I need it 
(computers/library).

Strongly agree 165 35%

Agree 267 57%

Disagree 19 4%

Strongly disagree 4 1%

12. Students are encouraged to take the most challenging classes they 
can successfully handle.



Strongly agree 98 21%

Agree 254 54%

Disagree 90 19%

Strongly disagree 12 3%

13. This school tries to support every student, regardless of their ability 
or history of academic success.

Strongly agree 110 23%

Agree 284 60%

Disagree 50 11%

Strongly disagree 10 2%

14. Oakmont provides resources and practices for test preparation (ACT, 
SAT, AP. IB, etc.)

Strongly agree 117 25%

Agree 272 58%

Disagree 63 13%

Strongly disagree 2 0%



15. I feel safe at Oakmont High School

Strongly agree 134 28%

Agree 286 61%

Disagree 24 5%

Strongly disagree 10 2%

16. My school is clean and kept in good repair.

Strongly agree 70 15%

Agree 300 64%

Disagree 72 15%

Strongly disagree 12 3%

17. I would feel safe in reporting harassment or threats to school 
officials.



Strongly agree 107 23%

Agree 252 53%

Disagree 72 15%

Strongly disagree 17 4%

18. I know what to do and where to go during a lock down or fire drill.

Strongly agree 202 43%

Agree 219 46%

Disagree 22 5%

Strongly disagree 5 1%

19. My school tries to keep me informed through different modes of 
communication.



Strongly agree 109 23%

Agree 264 56%

Disagree 70 15%

Strongly disagree 9 2%

20. Counselors provide me with information about graduation and 
college entrance requirements.

Strongly agree 90 19%

Agree 250 53%

Disagree 96 20%

Strongly disagree 17 4%

21. The school website is "user friendly" and informative.

Strongly agree 103 22%

Agree 276 58%

Disagree 55 12%

Strongly disagree 18 4%

22. Homework helps to reinforce what I am learning in my classes.



Strongly agree 74 16%

Agree 246 52%

Disagree 98 21%

Strongly disagree 34 7%

23. I like the pace of the block schedule.

Strongly agree 150 32%

Agree 246 52%

Disagree 42 9%

Strongly disagree 15 3%

24. My teachers clearly state what I should be learning in my classes.

Strongly agree 81 17%



Agree 284 60%

Disagree 78 17%

Strongly disagree 10 2%

25. The instruction offered at Oakmont will help me be well prepared for 
college.

Strongly agree 101 21%

Agree 291 62%

Disagree 52 11%

Strongly disagree 8 2%

26. The elective classes offered at Oakmont help me explore choices 
and prepare for future career(s).

Strongly agree 113 24%

Agree 246 52%

Disagree 68 14%

Strongly disagree 20 4%



27. Teachers spend most of the class time productively-engaging and 
helping students.

Strongly agree 68 14%

Agree 322 68%

Disagree 55 12%

Strongly disagree 5 1%

28. Intervention period is useful and has made a positive impact in my 
learning.

Strongly agree 213 45%

Agree 184 39%

Disagree 38 8%

Strongly disagree 16 3%

29 The grades I have earned are a good representation of what I have 
learned.



Strongly agree 101 21%

Agree 235 50%

Disagree 89 19%

Strongly disagree 24 5%

30. I am able to take what I learn in a class and apply it to another project 
or activity.

Strongly agree 79 17%

Agree 296 63%

Disagree 66 14%

Strongly disagree 6 1%

31. My teachers try to provide time for a balance of lecture, discussion, 
group work, and homework.



Strongly agree 73 15%

Agree 279 59%

Disagree 83 18%

Strongly disagree 13 3%

32. Intervention period is useful and has made a positive impact in my 
learning.

Strongly agree 198 42%

Agree 195 41%

Disagree 44 9%

Strongly disagree 10 2%

33. The Viking Expectations are clearly stated and followed at Oakmont 
High School.

Strongly agree 82 17%

Agree 260 55%

Disagree 85 18%

Strongly disagree 19 4%



34. The Viking Expectations are important and students generally follow 
them.

Strongly agree 51 11%

Agree 254 54%

Disagree 113 24%

Strongly disagree 30 6%

35. Oakmont High School is a great school that I enjoy coming to.

Strongly agree 107 23%

Agree 281 60%

Disagree 41 9%

Strongly disagree 20 4%

Number of daily responses





Intervention Data Trends

OAKMONT HIGH SCHOOL

Roseville Joint Union High School District

Enrollment Trends:
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CAHSEE Trends:
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Percent Passing CAHSEE Math:

Race/Ethnicity 2008 2009 2010 2011 2012 2013 2014
Hispanic/Latino 90% 86% 89% 90% 83% 85% 93%

American 
Indian/Alaskan 

Native

N/A N/A N/A N/A N/A N/A N/A

Asian 88% 96% 100% 100% 94% 100% 100%
Pacific Islander N/A N/A N/A N/A N/A N/A N/A

Filipino 95% N/A 100% N/A 100% 95% 100%
African 

American
86% 74% 93% 76% 79% 92% 94%

White 93% 92% 94% 95% 98% 97%
English 

Learners
79% N/A 82% N/A 40% 77% 93%

Special 
Education

58% 61% 63% 45% 57% 58% 67%

Socioeconomic 
Disadvantaged

87% 85% 83% 87% 82% 90% 93%

All Students 93% 92% 92% 93% 92% 95% 96%

Percent Passing CAHSEE ELA:

Race/Ethnicity 2008 2009 2010 2011 2012 2013 2014
Hispanic/Latino 85% 86% 92% 92% 80% 81% 85%

American 
Indian/Alaskan 

Native

N/A N/A N/A N/A N/A N/A N/A

Asian 84% 89% 97% 100% 87% 97% 100%
Pacific Islander N/A N/A N/A N/A N/A N/A N/A

Filipino 90% N/A 100% N/A 100% 95% 100%
African American 87% 84% 100% 82% 71% 92% 88%

White 92% 92% 94% 96% 95% 93% 95%
English Learners 68% N/A 76% N/A 53% 54% 50%

Special Education 58% 35% 60% 45% 43% 48% 35%
Socioeconomically 

Disadvantaged
85% 84% 91% 91% 83% 87% 83%

All Students 91% 91% 94% 95% 91% 91% 93%

Student Home language (2014-2015):

Ethnicity Number of Students Percent (%) of Population
Spanish 141 8%
Russian 31 2%
Tagalog 50 3%
Ukranian 24 1%
Vietnamese 15 1%
24 other Non-English Languages 111 6%
TOTALS: 1831 (Enrollment 372 21%



California English Language Development Test (CELDT) Results: Number of ELs At Each Performance Level

Year Advanced Early 
Advanced

Intermediate Early 
Intermediate

Beginning Total

08-09 12 30 12 1 1 56
09-10 5 23 7 6 0 41
10-11 6 18 12 5 1 42
11-12 16 18 18 3 1 56
12-13 22 25 15 3 4 69
13-14 19 31 13 2 4 69
14-15 9 27 22 5 0 63

Suspension Data:



Expulsion Data:



Graduation Rates:

Race/Ethnicity 07-08 08-09 09-10 10-11 11-12 12-13 13-14
Hispanic/Latino 96% 96% 88% 90% 94% 98% 97%

American 
Indian/Native 

American

75% 100% 100% 100% 100% 100% 66%

Asian 96% 97% 98% 100% 96% 100% 100%
Pacific Islander 90% 100% 100% 100% 100% 100% 100%

Filipino 90% 92% 100% 100% 100% 100% 100%
African American 95% 84% 93% 89% 95% 100% 78%

White 96% 98% 96% 94% 96% 97% 98%
English Learners 96% 97% 95% 94% 95% 95% 96%

Special Education 84% 75% 66% 48% 77% 58% 61%
Socioeconomically 

Disadvantaged
N/A N/A 94% 90% 93% 95% 95%

All Students 96% 97% 95% 94% 96% 97% 97%

Drop-Out Rate:



Reclassification Data:

Grades: 





Grades By Ethnic Group:




